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ABSTRACT

An Assessment of The Augsburg College
Teachers of Color Program

This thesis evaluates the Augsburg College Teachers of Color Program in several
crucial areas (based on "The Seven Essential Elements of a Successful Urban [Alternative]
Licensure Program" model). These areas include the selection and screening of candidates,

the combination of theory and practice, collaborative partnerships, inforrnation sharing
(communication among all parties), professional and pedagogical studies (curriculum),
attitudes and perception of new teachers, and supervision and mentoring (school and
college mentoring).

The purpose of this assessment is to evaluate to what extent the Augsburg Cotlege
Teachers of Color Program (ACTOCP) approaches the seven essential characteristics of a
successful urban teacher licensure program

The methodology involved the development and use of a survey that addressed
the seven areas of study; of the 37 ACTOCP students who were identifie d,

2l

past and

current students participated in this assessment by answering the survey. Additional
background inforrnation was obtained from other individuals associated with the program.

The data gathered from these surveys has been cornpiled, analy zed, grouped into the
seven areas of study, and compared against the model used to determine the effectiveness

of the program. Recommendations for the ACTOCP based on the data are proposed for
furure consideration.
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I

Introduction

Ov,$rview
The National Demand

for Teachers of Color

'Some Kinds of Teachers are Scarce'was the headline of D. Paul Drew's article published

on May 22, 1996, in the Minqeapolis StarTribune's Inside Education section. The article,
based on a recent report on nationwide high school district demands for teachers

of

particular backgrounds and skills, lists teachers of color as the top need since teachers of

color are sought by 92.3 percent of the school districts surveyed. Other areas of
significant demand included male teachers, special education, science, math, and bilingual
teachers. The article was based on a national report, 'The Urban Teacher Chaltenge: A
Report on Teacher Recruitment and Demand in selected Great City Schools,' prepared by

David Haselkorno president of Recruiting New Teachers, lnc., the Council on Great City
Schools, and the Council of Great City Colleges of Education. According to Haselkorn,

the main purpose of the study was not only to call attention to teacher shortages, "but

rnore importantly

to call urgent attention to the need for creative,

coordinated,

comprehensive and cohesive responses to that problem" (p. g).

A

number of studies, including Breaking. the C.lass Ceiline which was also

conducted by Recruiting New Teachers, Inc., have identified nearly 150 teacher
preparation programs nationwide that enrol[ over 9,000 paraprofessionals, of which over
three quarters are prospective teachers of color (Haselkorn

& Fideler, p. 9). This group

represents half the size of the number of minority teachers hired annually in the United

States. Three quarters of alt of these programs serve urban school systems, where the
demands for a more capable, appropriate, and culturally sensitive teaching force have been

recognized by major nation-wide foundations, such as the DeWitt Wallace-Readers Digest

Fund and the Ford Foundation that, since the late 1980's have funded programs
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addressing this issue. Recruiting New Teachers has recommended that the urban-teacher

shortage could be alleviated by licensing more of the nation's 455,540 paraprofessionals

by enrolling them in teacher licensure programs. These paraprofessionals usually live in

the urban districts in which they work and have a better understanding of their
community's culture (Haselkorn & Fideler, p. Z7).

The Demand

for

Teachers of Color in Minnesota

The urgent need to increase the population of teachers of color in the state of Minnesota,
as

well as in the nation, has been documented by a variety of state and national reports

including the article "Reaching for Teachers" by Susan M. Barbieri that was published in
the August 9, 1998 edition of the St. PauL Pioneer Press. Likewise, this need has been

substantiated more recently

for urban schools, which also face an increase in

the

enrollment of English as second Language (ESL) students.

Nationally, only about 5 percent of teachers are people of

color-a

smaller

percentage than a decade ngo, according to Mark Schelske, chairman of the education

department

of St. Olaf College. Meanwhile, minority enrollment in primary and

secondary education nationally grew from 30 percent

in

1986 to 35 percent

in lgg5.

(Barbieri, p.l)

Therefore, there is an immediate demand for teachers of color and language
minority teachers. This particular issue, in relation to the need for more teachers of color,
particularly in the Twin Cities, was highlighted in a series of articles in the Minneapolis
StarTribune in May 1994 (see references). These reports detailed the rapidly increasing

cultural gap betrveen teachers and students, and learning disparities between minority
students and white students.

In the past decade, while the total population in Minnesota has remained
relatively stable, the state's minority population has increased 81 percent with 65 percent

f,ugshurg Colltgt LlbrarY
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of the state's minority population living in the Twin Cities meffopolitan area, according to

the Minnesota State Dernographer's Office. The school-age minority population in
Minneapolis, identified as African American, American Indian, and Hispanic American
has increased

from 35 percent in 1983 to a present level of 62 percent while 15 percent of

the Minneapolis public school teaching force is minority (Drew, p. 23). In the St. Paul
Pubic School District, the minority student population is 60 percent with 13 percent of
the teaching force being

minonty. (Barbieri, p.1).

Similarly, suburban schools have a greater difficulty attracting minority teachers,
even though some suburbs, including Robbinsdale, Chaska, Richfield, Bloomington, Coon

Rapids, and South St. Pau[, have percentages of minority students in the doubte-digits.
Suburban school officials have reported that relatively few minority teacher candidates in

the hiring pool believe that they

will

have a greater impact on students by working in

inner city schools, hence they seek employment in these suburban districts. Each
suburban school district is experiencing a growing minority population within its district

even though the number of teachers

of color employed remains close to 5 percent

according to statistics complled by the Minnesota Department of Children, Families, and
Learmng.
George Caldwell, former human resources administrator and one of the founders

of

the Teachers of Color Program (TCOP) in the Minneapolis Public Schools, has also noted

that the preparation of teachers of color has fatlen dramatically behind the increase of
students of color, and that statewide there is littte evidence that schools of education have
been able to meet the demands for urban school teachers. Caldwetl has pointed out that

even

if the total number of licensed minority teachers is increased by

basis, the demand

will not be solved quickly. However, recently

100 on an annual

added programs help

expand the pool of available prospective minority teachers resulting in a good start
towards solving this shortage.
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Meeting Minnesota's Demand

for Teachers of Color

The urgency for a cornmitted faculty who can meet the needs of minority children
has been discussed in various reports prepared by the Minneapolis and St. Paul school

districts. Findings from these reports imply that there is a great need for teachers of
color, those who can relate and effectively communicate with parents of minority children
who in many cases need assistance in understanding the educational school system, and in
overcoming cultural and language barriers. Chou Chang, a St. Pau[ social studies teacher
provides interested Hmong parents with school information. He describes his method

of

sharing information with parents as "I go through it page by page with them. We have so

many Hmong parents. Sometimes

I feel overworked, but I think I should sacrifice

my

time to help parents in my community understand the education system." (Drew, p.l).
Haselkorn, President of Recruiting New Teachers, Inc., states that one key to

solving the need for minority teachers is the teacher education partnership programs
between public school districts and higher education instinrtions [such as those Augsburg
College has formed with several local districts through a program originally established by
the Minnesota State Department of Children, Families and Learning in Minnesota]. Such

programs provide opportunities for local residents to maintain ties to their community

schools while obtaining certification

to teach in these schools. "These kind of

collaborative efforts should be replicated nation-wide," Haselkorn stated (Haselkorn &
Fideler, p. 57).
The work of partnerships between university and school districts that function as

authentic collaborative efforts in which school faculty, administrators, and university
supervisors function as equal partners. Recent studies on the effectiveness of this type

of partnerships for urban schools

suggests that the local community should also be

incorporated into the association. Through their work in the Memphis teacher education
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& Giannangelo (1995) developed
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a list of the five

which directly affect the overall quality and success of a public school district-

university partnership in teacher education (p. 8). These characteristics include

l)

shared

decision-making, 2) information sharing and support, 3) sustained commitment in their

roles, 4) continued professional support and development, and 5) the creation of

a

mutually beneficial balance of activities and outcomes for K-12 teachers and their
students as

well as for curriculum specialists, university supervisors, and teacher

education candidates.

Several state departments

of education throughout the nation have provided

financial support to school districts, which in turn partner with higher education
institutions to develop this teaching force. In Minnesota, for example, the Department

of

Children, Families, and Learning, under section L25.623'Teachers of Color program,'
established funds to award grants for professional development programs to recruit
and
educate people of color in the field of education, including early childhood and parent

education. The Department has not conducted a thorough assessment of the Teachers
of
Color Program which was established in 1993. However, the Department of Children,
Families and Learning released a Statistical Report for Teachers of Color program
for the
Fiscal Year 1996-97 (see Appendix B).

Teacher Education Programs in the Twin Cities
Several teacher education partnership programs that prepare urban teachers
are

currently in place in the Twin Cities, including the Augsburg College Teachers
of Color
Program that began in 1994. Although tocal educators, such as Caldwell,
have pointed out

that there is little evidence which demonstrates that the local programs
are meeting the
challenges of a changing society which directly affect our schools-more
specifically
demographic, ethnic, and economic changes which are making our
schools more diverse
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than ever-these programs are atternpting to prepare more qualified teachers of color. As

pointed out by Caldwell, the ongoing increase of a divcrse student population in public
schools, particularly involving students of an ethnic background, has created a demand for

qualified teachers of color and urban teachers-a demand for a more diverse and culturally
sensitive teaching force.

In response to this demand, Augsburg College has commiffed itself to improving
the effectiveness of its Teachers of Color Program. However, in order to do so, an initiat
assessment

of the program is requisite. Such an assessment would provide valuable

information in assisting the College in its process of implementing changes in order to
provide a more successful urban teacher preparation program. A recent study of the
necessary requirements for urban teacher education programs

in the U.S. has been

conducted by several professors from the University of Memphis. The significance

of

this study is that it provides the most contemporary and thorough description of such
programs. As a result, the model for this assessment is based on the model given in the
paper entitled "Seven Essential Elements of a Successful Urban Alternative Licensure

Program" which was presented by University of Memphis Professors Lucinda Chance,
Lana Smith, Thomas Rakes, Steven Ross, and Duane Giannangelo at the Fifth Annual
Conference of The National Alternative Teacher Certification Association in San Diego,

California, in spring l gg5.

Thesis Question

To what extent does the Augsburg College Teachers of Color program
provide the seven essential elements of a successful urban teacher licensure
program?

An Assessment of the Augsburg college Tcachers of color program
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the Study

The purpose of this study is to determine to what extent the Augsburg College Teachers

of Color Program provides the seven areas of a successful urban

teacher licensure

program. The study, based on the model of a Successful Urban Teacher (Alternative)
Licensure Program, encompasses the following seven areas: the selection and screening

candidates, the combination

of

of theory and practice, collaborative partnerships,

information shating (communication among all), professional and pedagogical studies
(curriculum), attitudes and perception of new teachers, the quality of on-site supervision
and mentoring (school mentor and college mentor).

Although the model's name refers to an "alternative licensure program," it clearly
spells out that all seven areas of study incorporated within the model could he applied
to
any urban teacher licensure program; therefore, it is very suitable for this particular
study.

The goal of this assessment is to gather information from program participants

(former and current) about their perceptions of the seven areas of the program
being
evaluated. Recommendations based on this data are proposed for the Augsburg
Copege
Teachers of Color Program with the idea of assisting Augsburg in its process
of providing
a more effective vehicle

in meeting the demands for urban teachers in public schools in the

Twin Cities.

Significance of the Study

Direct input received from students and professionals associated with the program
suggests that the ACTOCP could benefit from an assessment which
would provide
recommendations to make it a more effective teacher training program.
Furtherrnore,
members

of the Augsburg College Education Department have suggested that this

assessment could assist this college

by cultivating potential program ideas for related

programs on campus such as Students of Color Outreach Program
(SCOpE) and the
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Richard Green Center. SCOPE is a partnership program between the Minneapolis Public
Schools, the Minneapolis Federation of Teachers, and Augsburg College whose purpose

is to identiff high school age students of color interested in teaching and to assist them

with preparation for college and educational careers. The Richard Green Center is

a

cooperative alliance between the Minneapolis and St. Paul Schools and Augsburg College

which attempts to increase the number, competence, morale, and ethnic diversity of K- 12
teachers, particularly for those working in wban schools.

Nevertheless, as mentioned previously, the Minnesota Department of Children,
Families, and Learning has not conducted any of assessment of the state-funded Teachers

of Color Program. This type of analysis is in great demand as institutions of higher
education, local urban school disfficts, and community members attempt to increase the

number of teachers of color in schools today. This initial analysis of the Augsburg
Teachers of Color Program is also considered a valuable assessment as its findings and
recommendations will assist the College in improving this particular program as a vehicle

for developing and meeting the demands of qualified teachers of color in Minnesota.
Hence, this assessment could someday serve as a model to be used in determining the
effectiveness of other programs throughout the United States which prepare teachers

of

color to serve in urban school districts.

Preview of Chapters
Chapter 2 is a description of the program being assessed (the Augsburg Coltege Teachers

of Color Program) and its partner school districts (the Minneapolis, Robbinsdale, Chaska,
and Rosemount/Apple Valley/Eagan district schools) as well as the State Teachers of
Color Program. Chapter

3

surveys literature pertinent to this study as well as provides a

full description of the model on which the assessment has been based, "The

Seven

Essential Elements of a Successful Urban Teacher (Alternative) Licensure Program."
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Chapter 4 describes the rnethodology used to develop the survey instrument, conduct the
assessment, and summarize the

data. Chapter 5 presents the data findings from the

surveys and provides the data analysis. Chapter 6 discusses the themes that emerged in

the data analysis and the conclusions and recommendations for the Augsburg College
Teachers of Color Program.
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Chapter 2: The Program and Its Partners

Augsburg College, founded in 1869, is a private educational liberal arts college

located in Minneapolis, Minnesota. The mission of Augsburg is "to nurture future
leaders of service to the world by providing high quality educational opportunities which
are based on the liberal arts, shaped by the faith and values of the Christian church, by the

context of vital metropolitan setting and by an intentionally diverse campus community."
The Augsburg community includes approximately 3,000 students and 256 faculty. One

of Augsburg's greatest strengths is its commitment to the recruitment and retention of
students of diverse backgrounds. Approximately 13 percent of the students are persons

of color, as are I I percent of the faculty.

Augsburg College has been preparing teachers since 1923. The Education
Department is one of the first two academic departments at Augsburg. The program,
approved by the State of Minnesota Department of Children, Families, and Learning and

the Board of Teaching, is accredited by the National Council for the Accreditation of
Teacher Education. There are approximately 500 students enrolled
education program,

l0

in the

teacher

percent of whom are minority students. Each year about 125

Augsburg graduates receive licensure from the state of Minnesota in either elementary or
secondary education. Between I 0 and 12 percent of those enrolled in education at
Augsburg are students of color, and about 5 percent of the college's education graduates
are teachers of color (Barbieri,

p.2). The Augsburg College Education Department

is

recognized statewide for its emphasis on urban teaching, diversity, and the development

of the classroom teacher. One important program that is being implemented on the
Augsbwg College campus is the Augsburg Teachers of Color Program.
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The Augsburg College Teachers of Color Program

The Augsburg College Teachers of Color Program (ACTOCP) is currently

a

cooperative relationship between Augsburg Cotlege and four local public school districts.

Established in 1994, the program started with a single district partner, the Robbinsdale
School District. Then

in

1995 the Minneapolis and Chaska school districts joined the

partnership. The RosemountiApple Valley/Eagan public schools became affiliated with
the consortium

in 1996. The main purpose of the ACTOCP is to assist these district

partners in their recruitment and development of a teaching faculty that reflects the
diverse backgrounds of the students their schools serve.
The response to this program has been overwhelmingly positive; in fact, a number

of students are placed on a waiting list for acceptance and sponsorship into the program
every year. Thirty-seven students have been involved in the program through the t gg7 98 academic year, when program assessment was initiated. Ten additional students joined
the program in Fall semester 1998.

Potential program participants are recruited by the individual school districts
through informational meetings and interviews. Augsburg College assists these districts in

the recruitment of pre-service students by distributing mailings to Augsburg education
majors notifying them of the ACTOCP, through financial aid informational mailings to

prospective students, as well as announcements in the campus newsletter, offering

informational sessions conducted by Education Department faculty, and individuat
recruitment by professors

in the Education Department and some Augsburg staff

members- After students have been identified, recruited, and selected by the school
districts, then Augsburg College plays a supporting role in assisting in the application
process for admission and financial aid as well as providing academic program advising

through the Education Department, and placement upon completion

of licensure

requirements in coordination with the sponsoring school district. At the time that this

Augrburg Collegc UbrarY
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assessment was perfbrmed, the Augsburg Teachers

of Color Program coordinator position

was calried out by a professional staff member on a timited part-time basis.

Students of color, who may or may not have a higher education degree, can
complete their undergraduate degrees and/or their teacher licensure in elementary or
secondary programs

in either the Day Program or the Weekend College program.

Augsburg Weekend College provides an educational alternative by providing college
courses on weekends for adults who desire college experience but who work or have other

commitments during the week. All professional courses with the exceptions of Clinical
Experience (field work) and student teaching are available on a weekend schedule. Some
courses require in-school experience during regular workdays, while some secondary
majors require Day College class attendance.

Program Requirements
Students who are interested in participating in the Augsburg College Teachers

of

Color Program need to follow the steps given below.

l)

Apply and be accepted into the Teachers of Color (TOC)

lT,?ffi

'*,;ifr

program.
2)

"'ffi:'lr:'#"il1;fl ,,li:x;j;,,1,':lT:J:ilJ:,,-,'Jil,fi ,#H:

Apply and be accepted for admission into Augsburg
College.

3)
4)

Fill out and submit a financial aid application each year.
Meet with an Augsburg advisor for academic planning.

Each school district participating in the TOCP is committed to having students who
successfully complete the program teach in their respective school district (depending
upon vacancies). Sfudents

will receive preferred hiring opportunities in the districts with

which they are associated.

After students are accepted into the ACTOCP, they must apply and be accepted
into the Augsburg Education Department before enrolling in education courses (those
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numbered 300 and above). The state of Minnesota requires that the Pre-Professional

Skills Test (PPST) be taken before beginning professional education courses as well.
According to departmental policy, any course grade below 2.0 for an education program
course must be retaken.

The requirements, the selection process, placement, and the financial aid and other

support services provided vary from school district to school district. A description of
the Teachers of Color Program for each district is provided below in "The School District

Partners" section. Copies of the two versions of the ACTOCP brochure can be found in

Appendix A, and sample application forms by district partner are provided in Appendix

C. It is also important to note that the Teachers

of Color Program is a distinct

and

separate entity from the Minnesota Indian Teacher Training partnership.

The Minnesota Indian Teacher Partnership was established

in 1991 between

Augsburg College and the Minneapolis school district as a result of the disclosure that

only 16 American Indian teachers were employed by the Minneapolis schools.
Furthermore, in order to reach panty, this school district would have to hire an additional
125 Indian teachers. This educational partnership involves a special grant and forgiveness

program for elementary, secondary, special education or graduate education majors.
Sponsored by the Minnesota legislature, the loan portion

of a student's financial aid

portfolio is forgiven based on the number of years he or she teaches after graduating and
gaining state licensure.

The State Teachers of Color Program

The Teachers of Color Program was begun in 1993 for the purpose of recruiting peopte

of

color from Minnesota communities who are interested in teaching by providing stipends

to help finance their pursuit of a teaching career in the state. Students are generalty
recruited in their junior and senior years of cotlege after they have been accepted into an
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approved teacher licensure program or an approved early childhood or parent education
licensure program.

Beginning

in

1993 and following a two-year budget cycle, the Minnesota

Department of Children, Families

& Learning (formerly known

as the Department

of

Education), requests and receives funds from the state legislature to give to awarded
school districts for their participation in the Teachers of Color Program. Grant applicants

must be a school district with a growing minority population working in collaboration

with a state institution of higher education with an approved teacher licensure program or
an approved early childhood or parent education licensure program. The Minnesota
Department of Children, Families & Learning is currently funding seventeen public school

districts (two of which represent a consortium of districts). The Southern Collaborative

District consists of St. James (fiscal agent), Madelia, Sleepy Eye, Butterfield, Mountain
Lake, Jackson, Worthington, Lakefield, Truman, and Btue Earth. Head of the Lakes
consists of Esko (fiscal agent), Carlton, Cloquet, Cromwell, Duluth, Hermantown, Lake
Superior, Proctor and Wrenshall. Other participating distncts are Bloomington, Chaska,
Eden Prairie, Hopkins, Minneapolis, Orono, Pine Point, Red Lake, Richfield, Right Step
Academy (a charter school), Robbinsdale, RosemounUAppte Valley/Eagan, St. Ctoud, St.
James, and Willmar.

In addition to Augsburg College, other post-secondary institutions which provide
Teacher of Color Programs include the University

of Minnesota (Twin Cities, Morris,

and Duluth campuses), St. Cloud State, Moorhead State, Winona State, and Mankato
State Universities, the University

of St. Thomas, the College of St. Catherine, Bethel

College, Macalester College, Concordia College-St. Paul, and Hamline University.
Normandale Community College and Hennepin Technical College, both two-year colleges,
also assist these institutions of higher education in providing teacher preparation to pre-
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service teachers by providing requisite liberal arts courses and inffoductory courses in
education.

The overall response to the Teachers of Color Program has been very positive.

Many of the districts involved in the program have provided positive feedback or
comments to the Minnesota Department of Children, Families, and Learning, such as

"This program is extremely worthwhile and provides a benefit we might not otherwise

have-role models of different cultures

and races who are highly valued members of our

school communities;" "It's a win/win situation for all;" and "The Teachers of Color
Program is an excellent recruitment and preparation program and is vital to the success

of

sfudents."

Although the Department of Chitdren, Families, and Learning has not conducted

a

thorough assessment of the Teachers of Color Program, they compiled and submitted

a

report on the program that was published in August 1997. This Summary Report is
presented in Appendix B.

A brief summary on the students sponsored by the program shows that a total of
191 students have been involved in the program through June 30, 1997. Forty of these
students have completed the program and are employed by school districts in Minnesota.

Twenty students dropped out and did not complete the program while

l3l

students are

currently enrolled in the TOCP. The Department of Children, Families and Learning has

allocated $2,500,000 since the program's inception in 1993 through

Jun

e

lg97

. Of this,

$750,000 has been allocated for the 1997-98 academic year for participating districts to
carry out their Teachers of Color Program.
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The School District Partners

Independent School District 028f: Rohbinsdale Public Schools
The Robbinsdale Schools serve over 14,000 students in 20 sites located in seven
suburban municipalities (Brooklyn Center, Brooklyn Park, Crystal, Golden Valley, New

Hope, Plymouth, and Robbinsdale). These sites include 11 elementary schools, three

middle schools, two high schools, an elementary alternative program, a middle school
alternative program and the Area Learning Center. Over 2,100 individuals or 15 percent
are students of

color. The total percentage is somewhat misleading given the dramatic

differences between schools. The percentage of students of color ranges from 5.8 percent

at one elementary school to 38.48 percent at another. Middle schools range from 7.54
percent to 27 .3 percent and the high schools are at I 1.5 percent and 18.0 percent.

In

1989, the school board

of Independent School District 281, Robbinsdale Area

Schools, voluntarily adopted an affirmative action plan to create a more diverse workforce

that reflects the ethnic and gender makeup of the community. At the time the plan was
adopted, only 12 teachers of color (less than

I

percent of the teaching staff) worked for

the district. The plan established goals and timetables for hiring more people of color in

all areas where they were under-represented. The ptan also identified means for recruiting
and retaining people of color.

According to a Department of Children, Families and Learning Teacher Matrix
Report, in the 1996-97 academic year, Robbinsdale schools employed

I American Indian

teacher, 4 Asian teachers, I 1 Hispanic professional staff members, 12 African-American

teachers, and 765 European-American teachers. Approximately 3.5 percent

of

the

professional teaching staff employed in this school district are teachers of color. Despite

numerous efforts, Robbinsdale is still a long way from reflecting the cultural and the
ethnic diversity of the community.
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TOCP selection criteria as determined by the Robbinsdale school district include a
completed application for admission into the program, an interview with school district

officials, status as a junior education major working on licensure, a written agreement to
serve in the district two years per sponsored year (as open positions permit), and the
new teacher must go through the regular employment process. Students accepted into the
program

will

will receive up to $12,000 for their educational

sponsor five or six students per academic

expenses, and the school district

year. Selection is often based on a

student's area of study (Summary Report of the Teachers of Color Program 1996-97).

Robbinsdale recruits candidates in a variety of ways. These include advertising in
trade magazines (for Asian candidates only), on the local cable television station, through

Augsburg College, through the Robbinsdale Teacher of Color Program Advisory Board,
and by word-of-mouth. According to the Summary Report of the Teachers of Color
Program 1996-97, word-of-mouth proved to be the most effective way of recruitment,
especially within the African American and Native American communities. The minimum
entrance requirement is that students are able to get into the School of Education; this
means that students in the Robbinsdale program must have at least two years of prior

college before being accepted. Also worthy of note is that over a two year period, the
Robbinsdale school district has selected six paraprofessionals who work within the
distnct as program participants. One of the district level decisions made in regards to the
TOCP is that candidates receive a $ I ,000 stipend during practice teaching in order to help

defray expenses. The Robbinsdale schools received a state grant award of $164,585 for
its TOCP for the 1996-97 fiscal year.

Independent School District 000r: Minneapolis public Schools
The Minneapolis School District was the second pubtic school system to form an
alliance with Augsburg College in its TOCP. During the I 996-97 fiscal year, this school
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district received $217,500 in a grant award frorn the state govefirment. According to the
Summary Report of the Teachers of Color Program 1996-97, the Minneapolis school

district recruited district employees (educational assistants, child development
technicians, clerical staff, youth coordinators) and other persons from the community.

Most of the recruitment was done by word-of-mouth, with some flyers being
disseminated through school mail and union stewards, and advertising

in local

newspapers.

In the past decade, while the total population of Minnesota has remained basically
the same, the state's minority population has increased 81 percent. Sixty-five percent

of

the state's rninority population lives in the Twin Cities metropolitan area. The school,age

minority population in Minneapolis, identified as African-American, American Indian,
Asian American, and Hispanic American has increased from 35 percent

in

1983 to the

present level of 62 percent. A number of indicators show that too large a proportion

the city's children do not achieve at their highest potential (Drew, p.

l).

of

The overall

dropout rate for grades 9-12 is 16.8 percent and increasing. It is higher among minorities,

with American Indians having a cumulative dropout rate in grades 9-12 of 32.8 percent
and African Americans, 22.8 percent.

High turnover rates among teaching staff also illustrate the challenges facing the
city's schools and its students. During the 1994-95 school year, the turnover rates were

3l

percent in K-6, and

5l

percent in 7-12.

One notable feature of the Minneapolis Public Schools's attempts to recruit more
teachers

of color candidates has been the creation of the Teacher Development Council.

This council is comprised of 36 members representing l4 different teacher development

initiatives, the teacher union, the educational assistant union, the clerical union, the
superintendent's office, the department of human resources, the Teacher Instructional
Services Department, Career-in-Teaching Department, and the community. This council
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has set standards for teacher development programs, assesses programs for their success

in meeting these standards, and allocates funding. Several of the Teacher Development
Council standards are listed below.
Teacher Development Programs must:

l.

Be collaborations of districts and college/universities in the program design.

2. Address distnct goals to meet student needs.
3. Incorporate a professional developrnent process to support its participants.
4. Jointly develop a process to measue the effectiveness of each teachei training program
and report its results annually.

5. Demonstrate program success indicated by a completion rate of at least 60%.
6. Be guided by its participants achieving the ten Interstate New Teacher Assessment
and Support Consortium (INTASC) standards.
placement of participants with cooperating teachers who meet the Standards of
Effective Instruction, have an active Professional Development Plan (PDN), and have
successfully completed coaching training.
Articulate a program design which includes: field experience, instruction, continuous
assessment, supervision, due process, and funding and communicate the design to the
students enrolled in the program.
Be inclusive in the community as parhrers and co[aborators.

7. Provide

I'
9.

10.

Provide support through the Pre-professional Skills Test (PPST) process for

program participants.

Augsburg College culrently has two teaching collaborations with the Minneapolis
Public Schools-Realizing Educational Alternatives and Challenges (REACH), which is

the umbrella of the ACTOCP, and Students of Color Outreach Program in Education

(scoPE).

REACH is a continuing education program for non-teaching, permanent
employees of the Minneapolis Public Schools. The goal of the program is to provide
assistance to educational assistants, support staff, as well as other staff members who are

interested in becoming teachers. Program participants are recruited via outreach through

the Minneapolis School district and through Augsburg's Weekend College program.
Participants of color (ACTOCP students) receive tuition assistance to supplement state
and federal financial aid and average two classes a quarter.

A State of Minnesota

Teacher

of Color Grant is the primary funding source for this program, with an average annual
program budget of $30,000. There are more persons eligible for the program in the

district than there is available funding that would allow them to participate. For those
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who attend Augsburg College under this program, the Minneapolis Public Schools expects
them to begin working for the school district as teachers upon graduation.
The purpose of the Students of Color Outreach Program in Education (SCOPE) is

to offer an oppornrnity for high school students to become more knowledgeable about
teaching as an occupation, and to gain exposure to the tasks and responsibitities involved

in doing this work. The SCOPE program also provides an opportunity to
strengthening high school students' academic skills to ensure that they

begin

will be able to

successfully complete the necessary college level courses and tests to obtain certification.
Persons eligible for this program are high school students of color enrolled in the

Minneapolis Public Schools, who are currently in their second or third year of study, and
either have a cumulative grade point average of 2.5 or are in the top quartile of their

graduating class, along with excellent attendance records. There are

lZ SCOPE

participants throughout the school year and six students involved during the summer
program.

According to a Department of Children, Families and Learning Teacher Matrix

Report, in the 1996-97 academic year, Minneapolis public schools employed 60
American Indian teachers, 100 Asian teachers, 57 Hispanic professional staff members,
345 African-American teachers, and 2,740 European-American teachers. Approximately
17

-2 percent of the professional teaching staff employed in this school district are

teachers of color.

Independent School District 0l12: chaska public Schools

The Chaska Public Schools are located in eastern Carver County,
southwestern part of the Twin Cities metropotitan area. School District l

in the

lZ serves the

communities of Carver, Chanhassen, Chaska, East Union, and Victoria. It is one of the
fastest growing districts

in Minnesota, gaining more than 400 students each year. A
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comparison

of

1980 and 1990 Carver Counfy census data shows that the percentage

of

minority population more than doubled, from 1.02 percent in 1980 to 2.09 percent in
I

990.

District enrollment records also show this trend, in the I 996-97 academic year,
nearly 5.01 percent of the student population was minority, and in the 1997-98 school
year 5.26 percent of the student population was minority. (See Tables 2.1 and 2.2 for
more information.) From the early lg80's to the 1995-96 academic year, District 112
students of color enrollment as a percent of total enrollment has increased 5.5 percent.

Currently, all ethnic groups are represented in the district's student population.

While recruiting staff members of color has been a district goal for several years,
teachers of color currently represent only 0.3 percent of the 364 teachers in

District

Search effbrts for teachers of color have included representation at numerous

job fairs for

112.

teachers and recruitment via District 112's innovative induction program for pre-licensure
teacher interns.

The Chaska School District (#l l2) calls its program the 'Diversity in Teaching
Program" and states its goal is "to help people of color become licensed teachers in our

schools." This district reimburses program participants for the cost of tuition, books, and
fees;

it also expects that successful, quatified participants will teach in District I IZ at

least one year for each year of funditrg, up to a maximum of three years. Successful
applicants, as deemed so by the district, wi[[ be able to gain admission to an instinrtion

of

higher education and earn a teaching license in one to two years. Additional factors to be
considered when selecting program participants include present employment in a non-

teaching role in the district, residence in District l12, current enrollment in teacher

preparation program, previous successful work history, and the district's need for
teachers in a desired area of licensure. Chaska Area Schools received $30,000 in a TOCp
state grant during fiscal year 1996-97.
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According to a Department of Children, Families and Learning Teacher Matrix
Report, in the L996-97 academic year, the Chaska public schools did not submit data
about the number of teachers of color employed in this district.

Independent School District 0lg6: Rosemount/Apple Valley/Eagan Public Schools

For the Rosemount/Apple Valley/Eagan school district, selection criteria for TOC
candidates include a completed program application, a personal interrriew, enrollment in a

licensure program with student status of being within two years of getting a teaching

license. Applicants are not required to be a district employee but must demonstrate

a

willingness to teach in the district for at least two years after graduation if such a position

is available at that time. Additional requisites are completing student teaching or
practicum within the district and mentorship provided by a teacher or the school

pnncipal. The school district will cover tuition costs between $4,000 and $13,000.
Program participants are recruited from paraprofessionals, colleges, and the

community. Nine participants were selected in 1996-97 from 34 applications received,
Each program participant is matched with a sponsoring school

and a mentor who

spends

l8 hours outside of work time with the TOCP participant. As a result of being in the
program, two diversity awareness workshops were held for sfudents, sponsors, mentors,
the Teachers of Color advisory group, and currentty employed teachers of color in the
school district.

According to a Department of Children, Families and Learning Teacher Matrix
Report, in the 1996-97 academic year, Rosemount-Apple Valley-Eagan schools employed

I

American Indian teacher, 6 Asian teachers, 5 Hispanic professional staff members,

African-American teachers, and 1,583 European-American teachers. Approximately
percent of the professional teaching staff employed in this school district are teachers
color.

8

1.2

of
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Table
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Gender and Ethnic Information of Students

by School District Partners, 1996-97
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Tahle 2.2 Gender and Ethnic Information of Students
by School District Partners, 1997-98

: Minnesota

of

Families and

Robbinsdele

Minneepolis

(0281)

(000r)

Chaska
(01r 2)

Rosemount-Apple

Valley-Eegrn
(0196)

Americcn Indian
Males

1t5

l45l

3

78

Femeles

l19

1425

I

55

Asian/Pacific
Islander Males

361

3350

55

597

AsianlPscific
Ielender Females

378

3237

84

596

Hispanic Males

I7t

t4 l9

78

192

185

1294

90

r78

Americrn Iudian

Hispanic Females

Black Mrles

717

r

0,557

7

509

Black Females

649

10,309

6

444

White Mrles

s'.t21

'195t

2980

12,338

White Females

5478

7700

2850

r r,824

Total Males

7085

24,728,

3123

13,714

Totel Femeles

6809

23.965

303

t3,097

Total Minority

2695

33,042

324

2649

3,894

48,693

6l 54

26,81 l

Total All

r

r

This chapter has given a detailed summary of the Augsburg Teachers of Color and

its partner schools: Minneapolis, Robbinsdale, Chaska, and the Rosemount/Apple
Valley/Eagan independent school distncts. Pnor to assessing this collaboration in teacher
preparation,

it is necessary to look at the current literature related to minority teaching

candidate preparation programs.
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Chapter 3: The Literature Review

This chapter discusses the most contemporary literature related to the shortage of
Teachers of Color (TOC) in the nation.

It also details a successful national model upon

which much of the current study was based and was originally developed to address the
scarcity of minority teachers.
The model, entitled "The Seven Essential Elements of a Successful Urban Teacher

[Alternative] Licensure Program," encompasses the following areas: the selection and
screening of teaching candidates, the combination of theory and practice, collaborative

partnerships, information sharing, professional and pedagogical studies, attitudes and
perceptions of new teachers, and supervision and mentoring. This model has been
incorporated in the following discussion of related literature which includes the need and

dearth for minority teaching candidates, descriptors

of successful prospective urhan

teachers, and the necessary skills for preparing and retaining minority teaching candidates.

The Need and Dearth

for Minority Teachers

One of the most noticeable gaps in public education today is the one between

rising minority student enrollments and an overwhelmingly white teaching force.
Although this gap has been recognized for some time in urban schools, it is becoming
more apparent in suburban schools as well.

The critical need for minority teachers has received significant attention from
professional educational organizations (such as the National Education Association,
American Association of Colleges for Teacher Education, and The Education Commission

of the States), foundations (Ford Foundation, Metropolitan-Life Foundation, Dewitt
Wallace-Reader's Digest Fund), and researchers (Graham, 1987; Irvine, 1988; Smith, lggg;

Wilson, 1988; Ogbu, 1992). Explanations for the shortage and interventions designed to
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remedy these problems have been proffered. The justification of these plans and
programs to increase black teachers is often rooted in the concepts that black teachers are

role models for black children and positive symbols that counteract white students'
negative racial stereotypes. Loehr's (1988) and Hawley's (1989) comments are typical:

As the proportion of white teachers grows, role modeling that might
encourage minority students to pursue careers in education decreases. . .

.

Without sufficient exposure to minority teachers throughout their
education, both minority and majority students come to characterize the
teaching profession--and the academic enterprise in general--as best suited
for whites. (Loehr, 1988, p. 32)

Hawley (1989) believes that increasing the number of minority teachers will
contribute to racial inte$ation in society. He states, "The only opportunity many young
people

will have to experience the lessons that can be best taught in racially

integrated

learning environments is to be taught by a teaching corps that is racially integrated" (34).

Stewart

(

1

992) found that given the historical inequities in educational

opportunities afforded minority students, representation on school faculties is crucial
because teachers of color improve the quality of education provided to students of color.

Stewart suggested that minority educators have been shown to provide role models for

young students. Other research has granted that the presence of a multiracial staff

facilitates integration by the means

of dispelling myths of racial inferiority

and

incompetence.

The recruitment of minority (Black, Hispanic, American Indian, or Asian
American) teachers, according to Stewart (1992), is an important contemporary issue in
urban school systems. By 1995, the national percentage of minority educators was less
than 5 percent while the percentage of minority students was hovering near 35 percent

(Barbieri, p.l). Bainer (1993) stated that this shortage of minoriry teachers is primarily
an urban plight, where there are more

minority students. According to her research, in
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1986, the 32 largest school districts in the country reported that 75 percent of their
students were minorities, primarily African Americans. The issue of minority teachers
goes beyond the question of

if only minority

teachers should teach minority students.

Rather, the issue is that teachers of color not only benefit the education of minority
students but also enhance the education of others by providing a realistic representation

of the demographics of the society (Habernan, 1988).
Focusing on the increase in minority student populations in urban districts across

the country, Chance, Smith, Rakes, Ross,

& Giannangelo

(1995) discuss the use of

alternative licensure programs as a means for getting more minority teachers into urban

schools. While noting the vast changes sweeping through teacher training programs at
educational institutions, seven specific "data driven elements"

(l)

are elaborated upon

which are paramount in developing and maintaining excellence in urban teacher education

programs. The model, centered on the project, Pathways in Teaching in the Memphis

Public Schools, is a post-baccalaureate urban teacher licensure program. More
specifically, the seven essential elements discussed in their paper include "changing how
we deal with the selection and screening of candidates, the combination of theory and

practice, collaborative partnerships, information sharing, the type and focus of
professional and pedagogical srudies, perceptions of new teachers, and the quality of on-

site supervision and mentoring"

(2).

Chance, et al., believe that the seven phenomena

aforementioned are applicable to any and all teacher preparation programs.

Descriptors of successful Prospective {Jrban Teachers

Who are the best prospects for teaching minority and poor children? Martin
Haberman, a professor at the University

of Wisconsin-Madison, using 34 years of

experience in developing teacher education programs, has listed severat descriptors

of

prospective successful teachers of poor and minority students. These characteristics
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include those who came back to college for teacher education after succeeding in several
careers, attended an urban high school, have had experiences with violence and

"normalify" in

a

of

violent community or city, did not necessarity graduate with a high grade

point average, is between 30 and 50 years of age, expects an irrational and intrusive school
bureaucracy, and likely is a person of color (Lookouts). In other word.s, a successful
teacher of poor and minority children is one who is committed to those children, a mature

individual with broad life and work experiences, and most likely a person of color.
Some of Haberman's descriptors are echoed by Michael Casserly, executive

director of the Council of Great City Schools. He says, "I don't think you can have

a

qualified teaching work force teaching a student population that is so diverse unless it is
informed by teachers with diverse life experiences" (in Echdvez, 33).

Similar characteristics were presented by Chance, Smith, Rakes, Ross

&.

Giannangelo (1995). They said, "Teaching in urban schools which generally involve

culturally diverse student poputation requires more than the academic preparation;
applied understanding of diversity, more experience

a

an

in dealing with children from

poverty, and specialized training in the appropriate use of curriculum and instruction in
diverse school settings. .

. Other factors include

the need for urban teachers to be problem

solvers (Koernet, 1992), to engage in critical reflection (Roth, 1989; Smyth, lggg), to be

technologically literate (Brooks

& Kopp, 1989; Copland, lg3g),

and to understand

diversity in terms of influence of their own background and attitudes (Dana
1993; McDiarmid, 1992; Zeichner,

&

Floyd,

lgg3)" (5).

What types of teachers are needed and what kinds of teachers are berng prepared
to meet the needs of the urban schools? There are currently over 190 teacher education
programs across the country (Haselkorn
these programs are involved

& Fideler, 1996). According to Chance, et al.,

in a variety of change-oriented activities which include

curriculum realignment, analysis of instructional practices, revision of recruitment and
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retention policies and practices, and a menu of reforms involving collaboration with K-Lz

school. Collaborative teacher education programs between public school districts and
institutions of higher education are an essential means of solving the problems of the
urban teacher shortage (54).

The need is quite apparent, yet what type of candidate fits best into a teacher
preparation program for minorities? The following discussion focuses on the screening
process and efforts of retaining such candidates.

The Selection and Screening of Candidates
The first element of a successful urban teaching licensure program, as suggested by
Chance, et atr., defines the selection and screening process of teacher candidates, who must
meet the same 'high' admission standards as others who are seeking to enter the College

of

Education, its equivalent of a teaching major program versus the more atypical TOC
licensure program. Although they suggest that each candidate act as an intern instructor

while working towards initial teacher licensure (no university requirements are related to
the program), there are several requirements the prospective teachers must meet (3):

L

Pass the

Miller Analogies Test with

a score of 40 or above.

2. Have a B.A. from a college or universiry with a minimum GpA of 2.5.
3. Pass the Haberman Selection Interview.
4. Other criteria include
a. members of a minority group underrepresented in the teaching force.

b. more mature individuals with broad life and work experiencei.
c. those committed to working in the urban area for at least 3 years
d. those with special talents in arts, sciences, languages or other skills and knowledge
e' individuals with handicapping conditions who have the potential for classioom

5.

teaching

Able to demonstrate their ability to relate to children/youth in multicultural situations

prior to beginning as intern teachers. (This experience of working with children/youth is used
as a screening mechanism.)

Most major educational institutions in the U.S. which offer licensure programs
require that applicants pass the Miller Analogies Test. However, such institutions don't

list the other requirements--these additional requirements have been listed as requisite
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skills for TOC candidates as given by the primary investigators of this model which was
based on the Pathways to Teaching project.l

An applicant has to meet all of the aforementioned criteria in order to be admitted
into the program. A summary of the screening process can be found in Figure 3. I .

Figure

3.1 The

Screening Process.

Process

Knowledge/Skills

l)

Pedagogical Skills
Ability to Interact with Students
Ability to Interact with Professionals
Ability to Interact with Parents

Referral by Residence School Principal

2) Evaluation of Transcripts

General Education Academic Preparation

3) General Knowledge of National
Teachers Exam

Communication Skills

4) Miller Analogies Test

Reasoning Skills

5) Haberman Urban Teacher Selection

Skills Necessary to be Successful in an

General Education Academic Preparation

Interview

_![ban Settings

Chance et al. determined that by utilizing such high standards and entrance
requirements, they were able to ensure that the candidates are successful as demonstrated

by an 89 percent success rate in the Pathways to Teaching Atternative Licensure
Program- This is the same level of success as the national average, according to Haselkorn

& Fideler (96).

Essential Skills for Preparing and Retaining Minority Teacher Candidates

Oftentimes the teaching facutty

in

licensure programs lack proficiency in

identiffing their instructional style and adapting that style in order to effectively deliver
instructions in cross-racial, cross-ethnic settings if minority teaching candidates are to be
encouraged (Boyer, 1983). Haberman

(

1988) suggests that teacher educators gain
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proficiency in the following skilt areas in order to facilitate the progress of minority
students through teacher preparation programs: a greater understanding

of diversity,

more experience in dealing with children in poverty, specialized training in curriculum and

instruction usage in diverse school settings, problem-solving skills, technological
competence, and better understanding of diversity. Furthermore, the following practices

ought to be incorporated into the curriculum of teacher education programs in order to
heighten the awareness of prospective teachers of color of the types of situations they
might encounter as school teachers.

Integration of Theory and Practice

The second element of the model is tabeled as "combination of theory and
practice" which is practically developed into the notion that theory and practice must be
integrated prior to student teaching; otherwise, interns witl not be adequatety prepared to

really benefit from their student teaching practicum. Chance et a[. recommend four means

of integration: the utilization of teaching teams pairing K-12 teachers with university
teachers, microteaching experiences, the use

of authentic

classroom situations on

videotape, and the provision of a distance learning link on campus with an urban
elementary school (5).

In order for program participants to learn more about effective teaching practices,
Chance, et al., have experienced success by placing university faculty members on a team

with a public school teacher. Theory and practice are thus combined through the use of
course requirements that include application projects, by retating field experiences

specifically to course content, and applying ideas from coursework to projects and
teaching in schools.

Microteaching (the videotaping and analysis of candidates teaching) and the use of
prepared classroom scenarios allows program participants to become familiar with
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specific situations or strategies used in classrooms. These types of materials and
methods are relevant to teaching as demonstrated when ideas and concepts become more

real when the videotapes provide a means of bridging the gap between in-school
observation and intervention and simulated events that can be structured and sequenced
for use in pre-classroom training. Through the use if such strategic instructioil, preservice
teachers can gain a realistic perspective as well as application of theory in a more practical

mimner

Collahorative Efforts

A third factor to be implemented for a teacher training program, at the suggestion

of Chance, et al., is the work of partnerships with school districts that function

as

authentic collaborative efforts in which school faculty, administrators, and university
supervisors function as equal partners. Recent studies on the effectiveness of this type

of partnerships for urban schools suggests that the local community should also

be

incorporated into the association. Through their work in the Memphis teacher education
program, Chance, et al., developed a list of the five areas which directly affect the overall

quality and success of a public school distnct-university partnership in teacher education

(8). These characteristics include l)

shared decision-making, 2) information sharing and

support, 3) sustained commitment in their roles, 4) continued professional support and
development, and 5) the creation

of a mutually beneficial balance of activities

and

outcomes for K-12 teachers and their students as well as for curriculum specialists,
university supervisors, and teacher education candidates.

Information-Sharing

A fourth

area to be implemented and maintained in a successful teacher licensure

program is information-sharing such that the flow of information (details of day-to-day
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developments, feedback about mentoring relationships,

etc.) is continuously moving

in

addition to a variefy of service

between the school district and the universify educators

needs being made available on an ongoing basis. This trait covers a need

for the

involvement of teachers, interns, administrators, and university supervisors in the
information sharing process. According to Chance, et al., communications must be
"helpful, frequent, and directed toward positive changes or perceived needs of the school,

and the communication must be initiated from both partners" (9). Likewise, the
interactive nature of this information-sharing activity must involve regular and meaningful
exchanges of information in the schools during regularly schedule meetings and during

impromptu conferences and gatherings. Eventually, as the partnership develops, the
university

will no longer be viewed as intrusive by the school district but as a real

participant in the education of youth.

Professional and Pedagogical Studies
The next element involves the type and focus of professional and pedagogical
studies; that is, teacher preparation should be based upon specific bodies of knowledge

and skills which are appropriate for the particular type of teaching candidate a teacher
education program is seeking. Chance, et a[., have developed 33 essential criteria for
urban teachers that are included in their alternative licensing program--this is in addition to

the fact that the program meets all state mandated standards, skills, and knowledge. The

application of these criteria listed below provides a valuable dimension to the curriculum
for urban teacher training.
Essential Criteria

!l Understanding the academic needs of children in poverry
02 Understanding and using effective multicultural strategils in teaching urban children
03
Vnderstanding special needs of urban schools and theiommunitieu i-h"y serve
04 Understanding class'related differences (NOT race related), for exampli "loser" groups
for whom learning expectations are minimal
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05 Successfully dealing with low standards of performance by students
06 Understanding the effects of institutional grouping, for example, "loser" groups for
whom learning expectations are minimal
07 Understanding the effect and reality of teacher perceptions of student inadequacies
08 Understanding and dealing with the expectations of low-income parents vs. the
expectations of middle-income decision-makers
09 Dealing with the negative peer pressure students may receive when they perfiorm well
in the classroom
l0 Dealing with or conecting inappropriate curriculum and instruction, for example, lowincome students do not always have the necessary vocabulary, concepts, or life
experiences to succeed
l l Understanding cultural perspective, its limits, and its affect on the ongoing
12

teaching/leaming relationship
Providing for and promoting an atrnosphere in which cultural differences can be
explored

13 Understanding that cultural differences are viewed not only as cognitive, but
attitudinal and affective as well
14 Drawing on cultural experiences of students and parents in order to include an

authentic cultural perspective in the curriculum
15 Adjusting and accommodating varied learning styles, building on students' strengths,
and avsiding hasty judgments and culturally inappropriate labels that might be pliced

on students
16 Using diagnostic tools with healthy skepticism so that questions are constantly raised
regarding the validity of all assessment instruments when they are applied to
culturally different persons from those on whom the norms were calculated
l7 Understanding that there are not culturally deprived or culture-free individuals, but

rather that all cultures have their own integrity, validity, and coherence
I8 Expanding cultural knowledge of self and the capacify to appreciate and deal with
differences in others

l9 Recognizing self in a multicultural perspective by first legitimizing the students' own
cultural perspectives, and then, by dealing with the cultural perspectives of others
immediately around them, using this as a base to move toward an international or

global perspective
20 Understanding the needs of children and youth of diverse cultural backgrounds,
children in poverty, and those with handicapping conditions
2l Understanding similarities and differences of self and individuals of other experiences

witlr people different from self
22 Understanding skills for learning about others
23 Reexamining personal stereotypes in light of classicism and affects on the lives of
students
25 Understanding the blame-the-victim syndrome and how it is the antithesis of teacher
accountability and the development of more effective skilts
the reasons some schools and teachers lower expectations for students
l!27 lJnderstanding
Understanding how to maintain high expectations and achievement
28 Understanding the processes of labeling, tracking, and testing, how these processes
mitigate sound education, and how their influences can be contravened
29 Understauding how to analyze school system bureaucracies and how to turn
debilitating procedures to the advantage of chirdren and youth
30 Understanding issues of multiculturalism, urban schooling, ageism, sexism, and
mainstreaming
3l Understanding research and practice in multicultural and urban education
32
9nderstanding different teaching styles appropriate for various ethnic groups
33 Helping future teachers to overcome their own cultural limitations
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Although many researchers have tried to determine the characteristics of effective

instruction in elementary and secondary schools, few of them have attended to postsecondary education or to education in multicultural settings. Jenkins

& Bainer

(

1990)

reported that specific insuuctional behaviors found to be effective and tinguistically and

culturally diverse work well in college classrooms. Guskey & Eaton (1983) found that
post-secondary instructors who were effective in culturally diverse classrooms shared

few personal characteristics but displayed many common teaching characteristics and
instructional practices.

First, effective instructors demonstrated clarity. They were very organized,
systematic, and consistent in their teaching. They presented detailed outlines of the

entire course, clear course objectives, and absolute standards for evaluating student
learning and assigning grades in the beginning of the course yet demonstrated flexibility
where it was important. They presented lessons that had clear direction yet were open
enough to allow student discussion. Student participation was soticited as effective

instructors frequently stopped

to check for

student understanding. Effective

multicultural instructors provided regular, specific feedback to students and stressed the
importance of recognizing students for improvement as well as success.

Second, effective multicultural instructors began the course by discussing its
relevance to the students' immediate lives and experiences, as well as to their overall
program and career goals. Relevance and applications of course topics to immediate
sfudent concerns were emphasized throughout the course.

Third, effective multicultural instructors had confidence in the minority stgdents'
abilities, and expressed those high standards.

Finally, effective multicultural instructors demonstrated a sense of humanness
(Guskey

& Eaton,

1983; Scollon, 1981). Throughout the course, instructors shared

personal information with the students and disptayed positive, personal regard for
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students. Scollon (1981) found that, in cross-cultural situations, students want

an

involved and interested teachero and that teacher-student and student-teacher interactions
for professiona[ reasons were linked to the minority students academic growth.

Perceptions of New Teachers

A sixth significant element in the implementation of teacher training consists of
the perceptions of new teachers as demonstrated by the concept that "attitudes and
perceptions play a decisive role in new teacher's ability to reflect and react appropriately

to students and their peers" (11). Reflective teaching and a teacher's self valuation as well
as

how teachers view other culfures are a commonly researched topic regarding teacher

perceptions. One common characteristic described in such studies is that they often
involve careful analysis of a small subject population (Kilgore, Ross & Zbikoski, 1990;
Haberman &. Rickard, 1990). Research conducted by Vold (1994) reported that
discipline, lack of parental support, underachieving students, and class size were more of
a concern

for students considering a first job in an urban area.

In order to be effective, teachers must intimately understand the culture of their
students. Because many minority students are isolated from the majority culfure, they
have experienced minimal acculturation to the majority culture or the culture of schooling

in the United States. The greater the acculturation gap, the more problems the minority
student

will

experience

in

classroom settings. Anderson

(I

998) pointed out

the

irnportance of understanding the acculturation gap as a factor limiting minority academic
SUCCESS

For example, Kim ( 19S9) noted that the Korean-Americans whom he observed

were still culturally predominantly Korean, especially with respect to language
perfbrmance. Although students were generally fluent in both Korean and English, the
home environment was primarily Korean no matter how well acculturated the parents
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were: meals, cultural

values, behavioral expectations, nonns governing family

interactions, and mediums of communication all preserved the Korean culture. This, of
course, is essential to maintaining cultural identity. But after observing the community,

Kim (1989) also found that there was a strong desire for bicutturality, but no real

sense

of

how to achieve it or of the problems it entails. In most cases, Kim concluded that the
achievement of biculnrrality must be managed through conscious choice and that it

will

not come on its own.
These acculturation problems are compounded by the unusual stresses suffered

by many Korean-American students attempting to adapt to Angto-American or
multicultural situations. When they were students, Korean American preservice teachers
generally displayed traditional Korean values and behavior in school: they were obedient
and respectful toward adults and adopted a generatly passive stance toward the learning

experience. Expecting a similar response now that they are beginning to teach in
American classrooms, the minority preservice teachers experience tremendous stress
when their students do not meet their culture-bound expectations of behavior. Instead,
children in the dominant school context ask questions, speak out, and initiate interaction

with adults. Further, because academic learning and achievement are highly valued in the
Korean culture, minority preservice teachers who are not acculfurated do not know how
to handle or even understand students who are unmotivated or undisciplined.

Kim (1989) suggested that minority students who experience an acculturation

gap

need academic help and counseling to develop realistic expectations, goals, and support

systems. This is especially essential to minority teacher candidates who must understand

the culture of

U.

S. classrooms before they can teach effectively in them. This

acculturation to the school context can be achieved through stnrctured field and clinical
experiences after which preservice teachers are led to reflect on those experiences in order
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to develop new understandings, new ideas, and new skills in cross-cultural communication
(Cushner & Brislin, 1986).

Education professors and supervisors must ensure that field experiences include
interactions with parents, staff, administrators, and support personnel as well as with
teachers and students. When debriefing these field experiences, teacher supervisors

should employ skills to focus the discussion on comparing and contrasting the familiar
and unfamiliar classroom settings which minority students have observed. Probing the

mild culture shock which unacculturated minority students experience in many field
settings is a valuable impetus for learning (Bainer, l9g3).

Finally, in conjunction with the field experiences, educators need to lead
preservice teachers to consider the human service delivery role of teaching (Boyer, 1983).

That is, those who choose professions such as social work, medicine, and teaching are
expected to commit to serving people of all races, colors, and creeds. Preservice teachers

of the minority and majority cuttures need to examine their career motives with respect to
this human service commitment,

Typically, education graduates envision themselves refurning to teach in schools

they know. For example, some minority students justify their weak skills in using
innovative methods or in English language proficiency by intending to teach in schools

with high populations of students from their onginal subgroup. Trent (1990) pointed out
that teachers need to be prepared to appty their teaching skills in a wide range of contexts.

This should improve their sense of personal competency and reduce the stress related to
teaching in culturally diverse classroom settings.
Chance, et al., encourage that all new teachers be immersed in situations involving

cultural, environmental, and other diverse aspects of schools before beginning student
teaching in order to prepare teaching candidates to deal with those aforementioned
concerns in Vold (1994). Another consideration incorporates encouragement, guidance,
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time provision, and a sincere ear for students in expressing their reactions and viewpoints.
Brealut (1995) describes the process of self-knowledge and personal reflection:

Among the most important factors in changing students' multicultural
perceptions is the need to first learn more about the interrelationship of
their own culture and the microcultures (gender, social ctass) to which they
presently belong (27 2).
Those who are just beginning to teach need practice and supportive guidance as they
express emotions and attitudes about what they are observing, doing, and hearing

in the

classroom. Learning to question one's actions and the consequences of those behaviors
for others requires preservice prograrn participants to go beyond complaining and making
EXCUSES.

According to Anderson ( 1997), one of the most cntical problems minorities face

with secondary and post-secondary education is that the faculty members are not
equipped to identifu, interpret, and respond to variant learning styles in multicultural

populations. The resulting communication gap between the teachers and students
indigenous learning styles is most apparent in abstract, theoretical courses such

as

mathematics and the hard science. A problem results for many minority students in these
courses because teaching theory takes precedence over practical application and direct
experience; an approach that coincides with the Anglo-European cognitive style. As a
result, minority students lose interest early in the course and do poorly.

This is an increasing problem for minority teacher candidates because of the
competencies required in these courses as measured on standardized tests.

If students do

poorly in mathematics and the hard sciences, the likelihood of their passing standardized

tests is reduced. Also,

if

preservice teachers develop negative attitudes toward

mathematics and science, those attitudes

will

be perpetuated later in their own teaching,

thus compounding the already dismal level of science and math insffuctors in America's
schools.
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Teacher educators must develop skills and mechanisms to work with instructors

of core courses toward modiffing their teaching styles and the approach in their courses

in order to encourage minority student achievement. This may not be easy, for,

as

Sandefeur (1987) noted, many faculty members resists changes in their teaching in spite

of the lack of learning going on in their classrooms. Sandefeur contended that mathematics
professors were enamored with the abstractions of their discipline and felt that changing

to a more practical approach in class would defile their art. More importantly, Sandefeur
attributed the lack of change to an interaction of laziness and fear of the increasing and
little-understood minority enrollment in their courses.
Hernandez &. Descamps (1986) provided an example of the kinds of changes that

Mexican-American students need

if they are to succeed in mathematics courses.

The

students they studied need sma[[ math classes (20-25 students) which were highly
structured and had specific course objectives and assignment dates presented at the
beginning of the course. Continuous feedback on their progress was also important as
were opportunities to apply math to other areas of the curriculum and work in problem
solving,
Some of these factors essential to minority achievement in theoretical general

education courses may be realized by altowing a teacher educator to co-teach with the
content area specialist, providing age-specific apptications and methods for the theory
and content in a weekly seminar, Others (Haberman, 1988; Spellman, 1g88) suggest
coaching to help minority students pass standardtzed tests, especially in science and

mathematics. This band-aid approach is less desirabte, however, because
places the responsibility to compensate

it unfairly

for ineffective instruction on the minority

student who may already be frustrated over repeated failure in these content areas.
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Mentoring
The seventh and final criteria for an effective teacher licensure program involves
mentoring--the quality of on-site super-r/ision. Chance, et al., explain mentoring as "one
essential element that most new teachers need in order to develop and mature as reflective

practitioners" (13).
The use of on-site supervision of student teachers has been researched to a great

extent. The focus here is on the cooperating teacher or school mentor who has

been

trained to supervise, is available on-site to observe and regularly conference with student
teachers, can clearly and supportively communicate practices, expectations, and progress,

use a variety

of evaluative

strategies, and share decision-making opportunities.

Furthermore, there is a need to provide a more collaborative, guidance-based relationship

with

a

mentor. Anderson & Shannon (1988) give a very useful definition of mentoring:

[Mentoring is] a nurturing process in which a more skilled or more

experienced person, serving as a role model, teaches, sponsors, encourages,
counsels, and befriends a less skilled or less experienced person for the

purpose

of

promoting the latter's professional and/or personal

development. (40)

There has been very little research done on what mentoring constitutes. Rather,
the

literature on mentoring suggests that there are a number of positive outcomes
from

a

mentoring relationship (Bower & Yarger, 1989; Little, 1980; Thies-Sprinthall, l9g6).

In Developing the Leaders Around You (1995), John C. Maxwell describes how

and why leaders should look for leader/teacher role models. The central point
of

Maxwell's book was that most people learn best by example. To develop leaders,
Maxwell identified five steps: model, mentor, monitor, motivate and multiply
as

guidelines for mentoring relationships which function as leader/teacher
role models (65).

Within this context, Maxwell viewed mentors a one tool that can be helpful
in leadership
development.
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ln The Classic Touch:
Clemens

& Mayer discussed

Lessons in Leadership

from Homer to Hemingway (1987),

the time tested lessons of leadership. They chronicled

leaders from ancient to modern times, summarizing the "art of leadership" for each era.

Citing the works of Castiglione, the authors wrote "Nothing can be more important to
career than the help of a mentor. But

it is also true that nothing can destroy

a

a career more

quickly than choosing an inept mentor" (94). The authors reflect on the benefit of
successful mentor is Philip, King of Macedonia and Alexander the Great. Mentoring is an

important technique to be applied in both the educational and business worlds.

In Mentoring

at Work: Developmental

Relationships

in Organizational Life

(1985), Kram detailed the impact that mentoring has on career development and
advancement. Kram wrote:

Relationships that support career development enable an individual to
address challenges encountered moving through adulthood and through an
organizational career. . . . A supportive relationship between a younger and
older adult in a work context can enhance a younger individual's
development. Relationships that positively coniribute to both
individuals'professional and personal growth are essentiat from several
perspectives. They ensure a high quality of worklife. . . .they increase
organizational effectiveness. . . . and they [improve] an overall sense of
well-being (1 - 20).

Kram suggested that mentoring is critical to career development in several ways.
Mentoring functions fulfilled two broad developmental functions: career and
psychosocial. Career functions include sponsorship, exposure and visibility,
coaching,
protection and challenging assignments. Psychosocial functions include
role modeling,
acceptance and confirmation, counseling, and ftiendship (23).

Michael Z*y, author of The Mentor Connection: Strategic Alliances in Corporate

L'f" (1991), interviewed over

150 executives from Fortune 500 companies to explore their

views on mentors and the impact of mentoring. Regarding the subject
of management
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development, Zey wrote "one

of the most fundamental benefits of the mentor

relationship to the organization is that it fumhers management development by facilitating

the transfer of management skills frorn the senior to the junior member"
reported specific ways that rnentors teach their protdg6s new

(99).

Zey

skills. In the teaching role

he stated, "the mentor imparts a feel for the job, a knowledge of the skills needed to
perform it, and information on trends in the field. The mentor also shows the protdgd the
best methods for managing people in the organization and the importance of support from

below" (14). In sum, Zey links mentoring tasks, such as teaching, directly to management
(leadership) development.
Hence, the key points which emerge in most mentoring books are that mentoring

is essential for personal success and, ultimately, institutional success (Kram, l9B5;
Murray

& Owen, 1988; Z*y, 1991) and that mentoring is growing in importance

to

society (Zey, 1991 ; Bell, 1996).

Mentoring can also be viewed as the means to promoting and encouraging teachers
of color. Linda Himelson, in a Business lVeek article titled "Breaking Through" (February
1997), reported that corporations are increasingly looking for a means to promote more

women and minorities to leadership positions. While she not specificalty link mentoring
to teaching or leadership devetopment, Himetson strongly implies that in order for women
and people of color to gain more high corporate positions, they

will

need mentors. These

executive positions would surely include the role of teaching, therefore, this article
supports a link between mentoring and teaching.

Chance, et al., (1995) place a major focus upon the responsibilities for both
mentors incorporated into their licensure program, the school mentor and the university
mentor.

In the Pathways to Teaching Programs in Memphis, cooperating teachers from the
school districts are considered mentors because they receive a $500 stipend for their
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services for a

fulI academic year with one preservice teacher. The following are the

essential requirements for mentor teachers:

l.

Four years of full-time teaching experience.

2. Appropriate licensure.
3. Evaluation as a highly competent

teacher through either local assessment and/or state

evaluation procedures.

4.
5.
6.
7.

Willingness to assume the roles expected of a mentor (i.e., confidant, advocate, coach
and critic).
Willingness to stay current with the latest research on teaching and leaming.
Ability to work as a team member and facilitate professional learuing experiences of

interns.
Participate in professional development sessions.

The mentor also takes on a significant role in the intern's teaching experience. The
professional responsibilities include:
1. Supeniise intern instructional activities, observe student teachers, and provide
performance feedback.

2. Demonstrate effective classroom instruction to interns.
3. Meet regularly wrth interns to provide assistance in the fotlowing: curriculum

4.
5

'

6.

and

instructional planning, diagnosing leamer needs and differences, ivaluating student
progress, classroom ilEnagement, selecting teaching strategies and instnrctional
materials, and school acculturation.
Meet regularly with higher education faculty mentors to identifo intem needs, plan
assistance strategies, discuss intern's progress, and participate in orientation arrd
training for intem teams.
Provide pedagogical instruction to interns as determined in cooperation with the
intern team.
Provide input to higher education faculty members in the surnmary evaluation of
interns.

Just as the supervising teacher, the university mentor must also meet specific

criteria. university faculty who serve

I.

as mentors must:

Have at least three years of full-time teaching experience.

2. Hold or have held appropriate licensure.
3. Have been evaluated as a competent teacher.
4. Express a willingness to assume the roles expected
5.

6.

as a

mentor (i.e., confidant,

advocate, coach and critic).
Demonstrate the ability to work as a team member and facititate professional learning
experiences of interns.
Show willingness to participate in professional development training.

The higher education facutty mentor also ptays a critical roles in coordinating the intern's

student teaching in addition to determining the success of each intern in relation to
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completion of the experiences required for academic credit. This assignment includes the

following responsibilities.

L

Initiate, iurange, and participate in meeting of the intem team to identifo each intern's
needs, plan assistance strategies and discuss intern's progress.

2. Communicate with the school principal
3.
4.

and mentoring teacher regarding each intern's
experiences and evaluations.
Observe and coach the intern in improvement of teaching perfornance and in other
aspects of professional development.
Demonstrate effective classroom insbuction to interns, as required and appropriate, in
cooperation with the intem teilm.

5. Meet regularly with mentoring

teachers to identifo interns'needs, plan assistance

strategies, discuss intern's progress, and participate in orientation and training for the

intern teams.

6.

Provide periodic and frequent formative evaluation of each intem's progress and
summary evaluation for the attainment of intern course credit.

The seven essential elements of successful alternative licensure programs include the
selection and screening of teaching candidates, the combination of theory and practice,

collaborative partnerships, information sharing, professional and pedagogical studies,
attitudes and perceptions of new teachers, and supervision and mentoring. The model
previously discussed has been incorporated into a descriptive plan for the building and
maintenance of a vital core teacher education program.

Reforming Teacher Education Programs

Many teacher education programs are currently

in a state of

change and

reorganization. Mandates from states in addition to private commissions and boards such
as the Holmes Group, the Carnegie Fomm on Education and the Economy, the National

Board for Professional Teaching Standards, the National Education Association, and the

National Council on Accreditation of Teacher Education have all issued reports and
guidelines whose purpose is to reform teacher education programs. Most

of

the

suggestions require developing and maintaining closer collaborations among university or

college, public schools, and the community. The need for alternative licensure programs
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is often cited and discussed as an essential component of the school reform effort
(Bennett, 1991; Zurnwalt, 1991, Anderson, 1997).
Chance, et al., have suggested that the essential need for improved collaboration
and teacher programs should be specifically oriented to the particular wants and goals that

are appropriate for their association. To focus on the recruitment of more minorify
teachers and prepare them for urhan classrooms, an alternative licensure program was
designed at the university of Memphis (chance, et al., 16).

Minority student underachievement has been linked to their lack of input

and

impact on defining the curriculum under study (Haughton, 1986) and to perceptions of
inequitable treatment (Habernan, 1988).

It is noted that equitable

treatment does not

mean giving everyone the same treatment, but rather recognizing diffe.ing student needs
and individualizing programs (Banks, 1983; Haberman,

l9S8). With respect to teacher

education, the concern for quality should encourage teacher educators to differentiate

among preservice teachers

in order to ensure that

essential teaching skills and

competencies are achieved. As Finley (1983) suggested when evaluating the limited
success

of cross-cultural education, teachers may individu alize instruction without

meeting individual needs because the school and students hold different perceptions of
what those needs are. This suggests that it is essential for supervising teachers to assess

the perceived needs of minority preservice teachers, especially since most preservice
education programs were devetoped with the needs of Anglo-American preservice
teachers in mind.

For example, Kim ( 1989) found that Korean-American students often held a false
sense

of their own capabilities because of their academic success and ease of acceptance

within the majoriry culture during pre-college schooling. As these minority students
proceed through preservice education programs, they may become aware
of deficiencies in

their cross-cultural communication or teaching skills, but hide them because of the cultural
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emphasis on academic and career success. Because these Korean-American sfudents may

be strong academically in their teacher preparation courses, teacher educators may fail to

realize deficiencies in other applied or perfonnance areas.

It is essential for these

preservice teachers to undergo testing which utilizes methods and skills in identiffing
and
remediating skill deficiencies, thus meeting individual needs.

Beyond the pedagogical skilts essential to effective teaching in multicultural
classrooms, teacher educators must identify and devetop cognitive competencies
or
mindsets vital to multicultural instruction. Baptiste and Bapriste ( l g7g) identified
II
values and attirudes essential to working with minority students. These competencies

included acquiring knowledge of minority group experiences, identifying personal
attitudes and biases toward minonty individuals, acquiring skills to adapt
and develop

instructional materials, and developing a rationale/model to reflect the diversity
in the
classroom. Anderson (1998) pointed out that until educators develop a different
set of
understandings about the way diverse populations communicate, behave,
and think, they
are merely providing

According

lip service to egaritarian values.

to

Cushner

& Brislin

(I

996), teacher educators have a dual

responsibility' First, they must learn to interact with and effectively teach
culturally
different preservice teachers within their own classrooms, encouraging
and facilitating
their progress toward a teaching credential and a successful teaching
career. Second,
teacher educators must prepare those preservice teachers for the
interdependent world
and classrooms which they

will confront by ffansmitting pedagogical skills and cognitive

competencies to them. These skills and understandings are essential
for teacher educators

in order to realize the goal of preparing more minority teachers.
This chapter has surveyed literature pertinent to the proposed
assessment as well
as given a

full description of the model on which the assessment

described

in

the

following chapter has been based, "The Seven Essential Elements of
a Successful Urban
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Teacher (Alternative) Licensure Program.

"

Although several recommendations for

improving the intercultural teaching skills for teaching educators has been raised in this
chapter, these issues

will not be addressed in full detail until Chapter 6 which

provides

recommendations for the future of the Augsburg Teachers of Color Program.
lThe Augsburg Teachers of Color
Program does not require the first two criteria listed in the Chance, et
al., report. ACTocP students may or may not have a b.A. degr"*.
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Chapter

4: The Methodology

of The Assessment

The purpose of this study is to measure to what extent the Augsburg Teachers

of

Color Program meets the seven data driven elements which were expounded upon in the

findings of Chance, Smith, Rakes, Ross

&

Giannangelo (1995). The current study

examines former and current ACTOCP students' responses to a series of open-ended
questions. This initial analysis of the Augsburg Teachers of Color Program is considered
a valuable assessment as its findings and recommendations

will

assist the College in

improving this particular program as a vehicle for developing and meeting the demands for
qualified teachers of color in Minnesota.

Prior to development of the survey instrument, the investigator conducted
informal interviews with several individuals who work with the TOCP, including school

district personnel, to gain some insight to their perspectives on the program.
Furthermore, the program evaluator has been actively connected with the ACTOCP since

its inception in 1994. Since that time, she has been an advisory board member of the
Minneapolis Schools/Augsburg REACH/Teachers of Color Partnership and helped
developed the by-laws for this particular collaboration. In addition, as the tiaison of the

ACTOCP, she has been in direct contact with prospective and students enrolled in the
program; she has also assisted with the preparation of proposals submitted for funding

for related programs. The evaluator's interaction with and input from ACTOCP students
and key individuals associated with the program in addition to her experiences in
multicultural education (as a student and trainer) provided her with a sotid foundation
upon which she conducted this assessment.
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Methodology
Subiects. All culrent and former students enrolled in the ACTOCP were given the

oppoftunity to participate in this study to help assess the ACTOCP. Former prograrn
participants included those who had at one time been enrolled in the program but left as

well as those who had successfully completed the program. Of the 37 ACTOCP
students who were initially identified by the Augsburg College Financial Aid Office as

qualified study candidates, 21 individuals participated in the study; this is a response rate

of 56.7 percent. Within the subject population, l8

participants (55.7%

of

all

respondents) completed the survey instrument white the remaining three (14.3% of all
respondents) answered the same questions during telephone interviews. Twelve of the 2l

participants were program graduates, six were continuing their coursework

in

the

ACTOCP, and three had dropped out of the program. Subjects who completed the
survey were given $25.00 in compensation for their time.

Instrumentation, The instrument used was a survey questionnaire developed by
the investigator and was based on a model catled "The Seven Essential Elements of

a

Successful Urban Teacher Licensure Program." (See Chapter 3 for a complete discussion

of the model). The model included the foltowing areas of study:

l)

The selection and

screening of candidates, 2) the combination of theory and practice, 3) collaborative
partnerships, 4) information sharing (communication among parties), 5) professional and

pedagogical studies (curriculum), 6) attitudes and perception of new teachers, and 7)
supervision and mentoring (Chance et al, lgg5).

The survey consisted of a series of open-ended questions dealing with nine areas

which included requests for information about the participant's personal data (name,
gender, fl8e, ethnic/racial background, current and previous occupations), his/her current

relationship with the Teachers of Color Program, in addition to opinions about the
selection and screening processes for candidates in the Teachers of Color Program at
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Augsburg, professional and pedagogical studies, the relationships and communication

with College and school district personnel the participant experienced while enrolled in
the program, mentoring opporrunities, the use of collaborative partnerships, student
teaching experiences, and perceptions of new teachers. Other questions inquired about
students' reasons for staying in or dropping out of the program as well as barriers to
completion of the program. A total of 52 items were asked on the survey, and subjects
were given numerous opportunities to add comments, suggestions, and recommendations

in any or all areas covered. (See Appendix D for a copy of the survey insbument.) The
investigator estimated it would take approximately 30 minutes to complete the survey.

Data Collection Procedure. The investigator carried out an eight step plan in
order to collect the data. The first step taken was to send out the survey instrument and

letter of consent to all individuals identified by the Financial Aid Office at Augsburg
College as past or current TOC program participants. The first deadline for return of the
surveys to the investigator was listed as three weeks after the first

maiting. After the first

mailing, three surveys were sent back. As soon as the investigator received the completed
survey, she sent a letter of thanks, the $25 stipend, and a copy of the signed consent form

to those who had completed the survey.

One week after the initial mailing, the investigator attempted to contact all
potential participants by telephone to ensure that they had received the survey materials.

After this round of telephoning, three additional surveys were returned. A second letter
reminding prospective study participants of the deadline for survey completion was sent

two weeks after the first mailing to those who had not returned their surveys. Again,
three completed surveys were sent to the investigator.

During the third week of data collection, the investigator conducted follow-up
telephone calls to determine the status of the surveys which had not been completed. At

that time, several prospective participants requested a deadline extension; three other
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candidates also requested that they be interviewed over the telephone. The investigator

complied with both requests and conducted three interviews over the telephone during the
third and fourth weeks of the data collection process. The telephone interview procedure

is considered valid in this study because the interviews were conducted in the same
manner as the written questionnaire. The respondents were read the questions verbatim

from the survey without any additional comments, feedback, or suggestions.
Furthermore, the responses of those who were interviewed over the phone are similar in
content to the

l7 written

responses.

In the middle of the fifth week of data collection, the investigator sent a third
mailing consisting of the letter of consent, a copy of the survey instrument, and a letter

which reminded prospective respondents of the deadline extension. There were two
different cover letters included in the packets; one was directed toward those individuals
who were contacted by the investigator in previous weeks, and the second was to those

whom she had not been able to contact via telephone. Four completed surveys were
returned to the investigator; the total of completed surveys at this time was

l6

( 13

via the

mail, 3 via the telephone),

During the sixth and the seventh weeks of the data collection stage of the study,
the investigator conducted another round of telephoning to remind potential respondents

of the study, resulting in her receiving two more completed surveys.

A fourth mailing

was sent at the end of the seventh week to those study

candidates who had not responded. The mailing consisting of the letter of consent, a

copy of the survey instrument, and a letter which reminded prospective respondents of a
second deadline extension as well as the option

of completing the survey over the

telephone. Two surveys were returned, bringing the total of completed surveys to 20
mailed, 3 telephone).

(I7
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A fourth round of follow-up telephone calls was conducted during the ninth week
of data collection, resulting in one survey being completed and returned. Eighteen surveys
were completed and returned to the investigator through the mail; three surveys were

completed over the telephone. Twenfy-one

of the 3'l

prospective respondents

participated in the study for a 56.7Y, response rate. Of the 16 ACTOCP sfudents who

did not respond, the investigator was unable to contact l0 of them either due to
disconnected telephone numbers

or lack of forwarding addresses. Two potential

participants were contacted by telephone but never sent the surveys back; one expressed
no interest in participating in the assessment. The investigator was unable to personally
contact 4 potential respondents via the telephone; although she left several messages for
them, they never returned her phone calls.

The consent letter to assessment candidates clearly explained the task that the
evaluator expected the participant to complete and the monetary compensation that the
participant would received right after completing the task. This letter also emphasized
the confidentiality of the response and the precautions that the evaluator would take to
avoid revealing the respondent's identity. The follow-ups done through the mail and over
the telephone also emphasized the task and the reward as well as the confidentiality and

the precautions taken by the evaluator to avoid the risk of revealing identity. From the
beginning, the evaluator also specified to participants in writing and over the phone, that
they would receive the monetary reward even

if they did not fully

complete the survey.

The evaluator strongly encouraged candidates to respond to all the questions that applied

to them, but left room for participants to skip questions even if they applied to them.

Again, it seemed that the students who did not participate in the assessment, but
who were contacted by the evaluator over the phone, had cited a lack of time as one of the
reasons

for not participating. Others even described some difficulties in their personal

lives which prevented them from focusing on anything else-these included a serious
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illness in the immediate family, plans for changing jobs and moving to a different state.
seemed that the willingness to participate

It

in the assessment was present, but that there

were some good reasons for not being able to do so.

From the initial written contact the evaluator had with the assessment candidates,
she gave them the option of participating as an interviewee and explained the significance

of the assessment, the participant's task, the risks involved, the precautions taken, and
the monetary compensation, as well as the confidentiality of their responses and identity.

The evaluator offered to pay candidates $30.00 (thirty-dollars) for a thirfy to forty-five

minute personal interview and explained the conditions of these interviews (place,
atmosphere, the option of being taped or not, etc.). A little over half of the students who
returned their completed survey agreed to be interviewed (12 out of 21 , 57.1o/o of them).

But due to the unexpected length of time that it took to get a significant number of
students

to participate in the survey, the evaluator run out of time to incorporate

personal interviews

in the assessment. However, the evaluator

recommends that

Augsburg work with those students who agreed to be interviewed at a later time
(compensating them for their time-$30.00 for a thirty to forty-five minute personal

interview plus daycare services

if

needed and under the same circumstances of

convenience and confi dentiality).

At the conclusion of the data collection procedure, the investigator found

the

information gathered from the assessment participants to be enough to develop a good
report which provided valuable recommendations for the ACTOCP. The results of the
survey are to be considered valid as the same procedure was fottowed for conducting both

the written surveys and telephone interview. The twenty-one subjects evaluated the
program in the seven areas of study through the survey instrument. The evaluator
reviewed the data for completeness, compiled it, and compared it against the model used

in the assessment to determine to what extent the ACTOCP provides the "seven essential
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elements of a successful urban licensure program." In addition, the evaluator analyzed the
data to identifo common themes. The results of the survey are reported categorically and

statistically (by percentages and frequency) in accordance to the seven essential elements
in the next chapter. Suggestions and commentary by the 2l participants are also included

in the discussion as permission for the usage of each quotation included was obtained
from the participant. Furthermore, the findings based on the comparison with the model
and on the common themes as well as the relationships with key literature are discussed

in Chapter

5.
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Chapter 5: Survey Results And Discussion

Survey Structure

A thirty-two (32) question survey was developed for the study. (See Appendix
D for a copy of the survey instrument.) The purpose of this investigation was to gain
insight from program participants about the extent to which the Augsburg Teachers of
Color Program meets the seven criteria of the model for urban teaching licensure programs
established by Chance, Smith, Rakes, Ross,

& Giannangelo (1995). The survey

consisted

of nine sections, labeled as Parts A through I. Part A dealt with the background
information of the program participants while Part B contained five (5) questions about
the participant's current relationship to the Teachers of Color program.
The remaining seven components of the survey, Parts C through I, dealt with the
seven essential criteria as designated by Chance, et

al.

The third section, Part C, was

comprised of four (4) questions which covered the selection and screening of candidates

for the Augsburg College Teachers of Color Program, while the next patr, D, included
twelve (12) requests for information about the curriculum/professional and pedagogical
studies provided in the program. Part E, consisting of five (5) questions, dealt with the

relationships and communications ACTOCP students have with Augsburg College and
school districts. The sixth section, Part F, is comprised of four (4) questions that covers
the topic of mentoring. While the next section, Part G contains five (5) questions dealing

with collaborative partnerships, Part H required that program participants who had
completed their student teaching answer five questions related to that experience. The

ninth and final section, Part I, requested that only Teachers of Color Program graduates
who were presently teaching answer seven questions related to their current employment
srfuatron.
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A total of thirry-seven (37) surveys were distributed following the methodology
described in Chapter

4.

The results of the survey are to be considered valid as the same

procedure was followed for conducting both the written surveys and telephone interview.

Each

of the three sets of completed surveys were compared to determine their

authenticity; many of the suggestions and recommendations given by participants for
improvements were similar across the sets as were the individual status of participants.

Twenty-one (21) were completed, 18 in writing and three over the telephone, for
response rate

a

of 56.8 percent. The results of each question were analyzed individually.

A quantitative analysis using the Statistical Package for the Social Sciences (SPSS) was
used to analyze multiple choice questions. For these questions, the total percentage for
each category or choice was calculated, tabled, or charted. Requests for explanations,

comments, and recommendations required more analysis. Where common themes or
responses emerged, answers were categorized or grouped accordingly. Percentages were

calculated or grouped respectively. Except as noted, questions with fewer than two (2)
answers for a particular category were aggregated together as "other." The percentages
calculated for each response group were rounded to the nearest tenth, and in some cases,
added up to more or less than 100 percent. Question results are presented in numerical

order. All tables and figures reference the corresponding question.

Survey Results
Part A: Personal Data

Of five (5) Part A questions, all were designed to gain demographic information
about each respondent. Question 5 explored employment background. For clarity, the
question, the results, and the colresponding chart or table are listed on the page whenever
possible.
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For all Gharts, graphs, md tables, rfN=_" rders to the rssunt,t the number of
responses
value for

for that panicular question. Since 2l surveys wetre complete( the normal

N is 21. Howwer, for

some questions, respoudents offered more than one or

less than one mswe,r. The number

of responses for these questions vary with the total

numher of responses for that panicular question.

Results of Quedpm 2
Question 2 asked for the gender of the respondent. Out of the nventy-one study

participants, sixteen were female md 5 were male. Similarly, a majority
participants has been fe,male at both Augsbury Collqe

of prqgram

md for TOC participants

statewide.

Figure

5.1

Gender of Perticipants
N=21

tr Females

I

Males

Results of 0uegtion 3
Question 3 requested the participant's

qe.

The mem qge of all respondents was

36.47 and the median was 35; the youngest of the participants was 24 and the oldest was

56. Figure 5.2, Age of Participants, groups the ages of all panicipants in the shrdy.
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Figure 5.2 Age of Participants
N=21

Age Range
(in years)

ReSUlts

Frequenw

Percent

20-24

I

4.8

25-29

4

r9.l

30-34

6

28.6

35-39

J

14.3

40-4p.

2

9.5

45-49

4

19.1

50-55

0

0

45-59

I

4.8

of Ouestion.4

Question

4

asked each respondent

to identify his/her ethnic or

cultural

background. The results of this question are given in Figure 5.3, Ethnicity of Participants.

Twelve of the participants identified themselves as African American, three as Asian

American, four as Hispanic/Latino, and two as "other" or "more than

one."

One

individual identified herself as "more than onerr described herself as "Korean/I.{ativeAmerican/Americall,'r and the remaining participant selected the "other" choice. The
predominant ethnicity of the population surveyed was African American.
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Figure 5.3 Ethnicity of Participants
N:21
Response

Frequency

Percent

African American

t2

57.L

American Indian

0

0

Asian American

3

14.3

Hisnanic/Latino

4

19.0

Other/More than One

2

9.5

Results of Ouestien

5

Question 5 asked that the participant list current and previous occupations.
Eighteen of the

2l

respondents listed an education-related position as their current

occupation; hence, a majority of the participants had worked
context., including the following: middle school teacher, teacher,

in some educational

K/l teacher,

2nd grade

teacher, educational assistant, Spanish teacher, and elementary teacher" The remaining

participants listed their current occupations as equipment service employee, human
resources representative, and working as a school building reserve. However, ttil/o of the

three individuals who were currently working in non-educationatly related posts listed
previous work experience in the field of education. Of interest is the list of previous
occupations held by a number of panicipants presently working as educational assistants.

These prior work experiences include surveyor, laundry clerk aide, bank supervisor,
waitress, hairdresser, assembly line worker, convenience store manager, and the military.
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Survey Results
Part B: Relationships with ACTOC Program
R.esults

of Question

Ia

Question I a asked the participant to list his or her current level of involvement in
the Augsburg Teachers of Color Program. Figure 5.4 Participant's Status in the Program

summarizes the present status of the 21 respondents. Only three of the population
surveyed are culrent students enrolled in the TOC program. Six of the respondents were
past participants in the program, and twelve of those completing the survey identified
themselves as graduates of the program from 1994 through spring 1998. It is interesting
that the majority of the respondents were graduates or past participants of the program.

Figure

5.4 Participants'

Status in the Program

N=21

Response

Frequencl)

Current Student
Past Participant
(not graduated)
Graduate

Percent

a
J

14.3

6

28.6

t2

57.t

According to the 1996-97 Summary Report of the Teachers of Color Program, between
1993 and June 30, 1997, a total

of l9l

students living throughout Minnesota have been

involved with the state's Teachers of Color Program. Forty of the students had
completed the program at the time of publication, and 20 students, or 10.5 percent of the
program participants, had dropped out.
When comparing the success of the Augsburg College Teachers of Color Program

to the state-wide results, it seems that ACTOCP's graduate rate has surpassed the state
program's rate of graduation.
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Results of Ouestion lb
The next question of the survey was open-ended and had the respondents identiff

their major in the teacher licensure program. It is irnportant to note that seventeen of the

2l study participants were elementary

education majors while the four others were

secondary education majors. Figure 5.5 Participant's Licensure Level illustrates the
results.

Figure

5.5 Participant's Licensure Level
N:21
Resporxe

Frequena)

Percent

L7

81.0

4

19.0

Elementarv
Secondary

Results of Question 1c

Question

lc

asked each respondent

to identify his or her sponsoring school

district in the Augsburg College Teachers of Color Program. Out of the twenty-one
survey respondents, nine were sponsored hy the Minneapolis school district, seven by

the Robbinsdale school district, two by the Rosemount/Apple Valley/Eagan (RAVE)
school district, and two by the Chaska school district. One of the participants lisled two

district sponsors, as this individuat began the program with the Minneapolis School
District as her sponsor and then continued under the sponsorship of the Chaska Schoot

District. Figure 5.6 illustrates the participants' sponsoring school district.
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figure 5.6 Participrntsr Sponsoring School District

E Minneapolis

I

Robbinsdale

tr RAVE
tr Ghaska

I

Other

Results of Question 2
Question 2 asked the responde,nts uiho were past participants

ftut not graduates)

to identi$ how long they stayed in the program md the factors which led him or her to
stop being involved in the program. The results

of the six individuals ufuo

ansrryered the

question varied. I-ength of involve,me,lrt in the program was from two mouths to one year,

according to foru of the past participants. Two panicipants did not answer this part

of

the question.

In terms of

reasons

for

sponsoring school distrist's lack

leaning the program, one individual identified her

of ftrnding for the school term as the cause for her

dropping out of the program, while another panicipant said that Se god a better offer

from

a Teachers

of Color Program through another instinrtion of highsr leanring. Another

respondent identified a chmge in career choice, moving from the teaching field to human
resources. The re,maining two participants who left the program cited the death of a close

family member and feelings of isolation on the Augsbury campus as reasons for not
continuing in the program.
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Resul,ts

of Ouestion

3

Question 3 asked the respondents who are current participants in the program to

tell how long they have been in the program and explain what motivates them to continue.

Length of involvement in the program ranged from two to four years.

All

three

participants said that they have stayed in the program because of the opportunity to
teach. Additional cornments in regard to motivating factors include financial support and
future employment opporhrnities in the sponsoring school districts.

After assessing the background data of the participants, the seven areas of study
previously mentioned, and on which the survey questions were based, are to be
considered.

Survey Results
Part C: Selection and Screening Process

The third section, Part C, was comprised of four (4) questions which covered the
selection and screening of candidates for the Teachers of Color Program.

Results of Ouestion I

The first question in this section of the survey was "Did you find the process of
selection and screening of candidates to the appropriate?" This was a forced-answer

question with the options given

to

respondents as "yes,"

"no,"

"I don't know."

Participants could also add further comments after they selecting their answer. An

additional category was added, "both yes and f,o," after the survey responses were

initially compiled for analysis in order to obtain a more accurate

assessment.

Of the 2l

participants, twelve answered "y"s" to the question, one answered "no," one answered
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both "yes and no," and seven selected

"I don't know." Figure 5.7 Perceptions of the

Selection Process illustrates the results.

Figure

5.7 Perceptions of Selection Process
N:21
Response

Freguency

Percent

Yes

t2

57.1

No

I

4.8

Both Yes and No

I

4.8

I Don't Know

7

33.3

No Answer

0

0

For those individuals who were some of the first students accepted into the
Teachers of Color Program at Augsburg College, they stated that there was no formal
screening or selection process at that time, However, for those who recently enrolled in

the program, the selection process involved a formal interview in which a candidate's

qualifications were reviewed prior to admission to the program.

It is not known

how

many of the respondents went through the current formal interview process.

Results

of Ouestion

2

Question 2 asked each respondent about previous experiences with urban schools

prior to entering the program. The forced-answer options given to respondents were
"yes" or "no," and if necessary, participants could explain their answer in greater detait.
Fourteen of the fwenty-one respondents answered o'yes" while seven answered "no."

Many of the participants commented on the fact that they had volunteered or
worked in urban schools prior to their enrollment in the Teachers of Color Program. For
those without experience working in urban schools, working with children in urban
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settings such as after-school programs and committee work in inner city schools were
listed as experience which prepared them for the program.

ResUItg

of Question

3

Question 3 asked "What type of preparation and skills did you bring with you to
the program?" Since this was an open-ended question, the results were divided into three
categories: worked in urban schools, worked with children but not in urban schools, and

other. Of the twenty-one respondents, fourteen answered that they worked in urban
schools, six answered that they worked with children but not in urban schools, and only

one individual's experience was categorized under n'other." Thus, a majority of
respondents stated that they had previous work experience in urban public schools.
Figure 5.8 details the participants' previous experience with such schools.

Figure

5.8 Previo;l,Experience with Urban

Worked in

Urban

Schools

Frequency

Percent

l4

66.7

6

28.6

I

4.7

Schools

Worked with Children

(other than in

urban

schools)
Other

In addition to working with urban schools and chitdren, additional comments were

rnade. One recent graduate of the program cited experience as the only minority in her

public school classes was her primary preparation for the program. Others listed
personal attributes including an open mind, eagerness, good interpersonal communication

skills, kindness, patience, and being a good listener and speaker. Another program
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participant said that having lived in the city for ten years and being committed to working
in the Minneapolis school district was what she brought to the program.

ReSU]!S

of Queshon 4
Question 4 in this section asked respondents to provide recommendations and/or

comlnents for Augsbwg College and/or the sponsoring school districts about the selection

and screening of candidates for the Teachers of Color program. Several respondents
stressed the importance of screening the applicants more thoroughly in terms of their

future goals and reasons for wanting to become a teacher. Others suggested that
candidates who live in the area, know the community, and have a vested interest in their

schools are stronger applicants than those who

don't. Additional

recommendations

included the need to begin identifuing and mentoring potential candidates in high school,

the necessity

of simplifying the admissions

process, more financial support for

candidates, the provision of more classroom experiences for appticants, and to require
tougher scrutiny of applicants during the formal interview process.

Survey Results
Part D: Professional and Pedagogicat Studies (Curriculum)

The next part, D, included twelve ( 12) requests for information about

the

curriculum/professional and pedagogical studies provided in the program.

Results of Questioq .l

The first was a major question comprised of eleven subquestions. This main
question asked: Would you say that Augsburg College's professional and pedagogical
studies (curriculum) prepared you for (a particular area of teaching)? The options given

to respondents for all of the subquestions were "yes" or o'no." In order to analyze the
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data accurately, an additional category was added, "both yes and

no.'r Study participants

were also given the oppoffunity to give explanations for their answers.

Rq.sults

of Ouestion

1A

The first subquestion asked "Would you say that Augsburg College's professional
and pedagogical studies (curriculum) prepared you for understanding the special needs

of

urban schools?" Out of the twenty-one respondents, twelve answered "yes," seven
answered "no," one answered both "yes and no," and one chose not to answer the

question. Results for this question are summarized in Figure 5.9, Participants'
Perceptions of Understanding the Special Needs of Urban Schools.

Figure

5'9

Participants' Perception of Understanding the Special Needs
of Urban Schools
N=21

Respowe

Frequency

Percent

Yes

L2

57.2

No

7

33.3

Both Yes and No

I

4.8

I Don't Know

0

0

1

4.8

No Answer

Fifteen of the study participants chose to expand their answers to this question.
Comments ranged from a program graduate who related that experience is the only way to
prepare for working in urban schools to a current sfudent who suggested adding more

work with classroom management due to commonplace problems of classroom
disruptions and behavioral factors. Another current student noted, "IJrban schools have
changed so much. You are now dealing with home issues and how

it effects [sic] the
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child's learning. Dealing with a different generation of parents and problems. The
children are more informed and we need to be also." Overall the comments from
ACTOCP graduates showed that more preparation for the special needs of urban schools,
such as hunger, poverty, and lack of a stable home life, is needed and necessary.

Results of Ouestion lb
Subquestion 2 asked "Would you say that Augsburg College's professional and
pedagogical snrdies (curriculum) prepared you for understanding the needs of children and

youth in poverfy?" Twelve of the respondents answered "yes," seven "no," one chose
both "yes and no," while one did not answer the question. Figure 5.10, Participants'
Perception of Understanding the Needs of Youth in Poverty, shows the results of this
sub-question.

Figure

5.10 Participants' Perception of

PovertY

Understanding the Needs

of Youth

in

N:21

Response

Freguency

Percent

Yes

r2

57.1

No

7

JJ.J

Both Yes and No

I

4.8

I Don't Know

0

0

No Answer

I

4.8

Most respondents who completed the ACTOC program fett that their exposure
to youth in poverty came dunng clinical hours or during student teaching. Some study
participants also noted a lack of training in this area, while another stated that although he
had studied this topic in classes, he still was unsure of how he was going to handle this
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component. One recent program graduate criticized this lack of preparation by pointing
out that most of her instructors only had experience with suburban schools such that she

felt that they lacked knowledge about children in poverty.

Results of Question I c

The next sub-question asked the respondents "Would you say that Augsburg

College's professional and pedagogical studies (curriculum) prepared you for
understanding the needs of children and youth of diverse cultural backgrounds?" Fifteen

individuals answered "yes," four "no," one both "yes and no," and one did not select an
answer. Figure 5.11 summaries these findings.

Figure 5.11 Participants'Perception of Understanding Diverse Cultural
Backgrounds
N:21
Response

Fresuency

Percent

Yes

t5

71.4

No

4

19.0

Both Yes and No

I

4.8

I Don't Know

0

0

No Answer

I

4.8

Of the fifteen respondents who positively answered this question, many noted
that they had numerous experiences with cultural diversity learning in their classes. One

program graduate wrote, "I really appreciated knowing why students of diverse cultural

backgrounds might react differentty but appropriate

to their culture, to

various

situations." Another sfudent recalled that she had watched demonstrations of lessons
tailored to be inclusive for different social and ethnic backgrounds, as well as gender
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fairness. Others commented on the fact that several instructors had trained them very
well in this area by posing authentic yet challenging scenarios and questions.

Results of Ouestion I d

The fourth subquestion was: "Would you say that Augsburg College's
professional and pedagogical studies (curriculum) prepared you for understanding the
needs of children and youth with handicapping conditions?" Fourteen replied "yes," five

"no," and two both "yes and no." Figure 5.12, Participants' Perception of Understanding
Students with Handicapping Conditions, is a chart which illustrates these responses.

Figure s.l2

-Uj;c;ffi;[:'
N:2

Perception

of Understanding Students with Handicapping

I

Response

Frequency

Percent

Yes

t4

66.7

No

5

23.8

tsoth Yes and No

2

9.6

I Don't Know

0

0

No Answer

0

0

The most frequently given comments were suggestions that Augsburg add more to
the curriculum about teaching students with physical and mental handicaps and learning

disabilities. Those who felt adequately prepared in this area noted that they

had

completed coursework in special education; special education can be selected as a minor.
One ACTOCP participant noted that one learns about this by actually doing
suggested,

it, Another

"I think more very specific lessons should be taught about this, probably in

methods c[ass."
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Results of Qu,estion I e
The fifth subquestion was: "Would you say that Augsburg College's professional
and pedagogical studies (curriculum) prepared you for understanding institutional forrns

of discrimination (such as racism, sexism, classism) and their affects on the lives of
students?" Fifteen of the 21 respondents answered "yes," four answered "no," and two
answered "both yes and no." Figure 5.13 summarizes these responses.

Figure

5.13

Discrimination

Participants' Perception of Understanding Institutional
N:21
Response

Freguencv

Percent

Yes

15

71.4

No

4

19.0

Both Yes and No

2

9.6

I Don't Know

0

0

No Answer

0

0

Based on the comments made by the participants,

it

seems that more teaching

needs to be done in this area. Several students noted that they had taken

only one course,

Human Relations, which dealt with this topic. Furthermore, most felt that the instruction

they had received was too general and lacked detait. Stated one program graduaten "I do

not remember discussing any of this in detail, and

I certainly have needed a strong

background in this area." One current student suggested that their coursework should give
"exposure, then information" in this subject area.
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"Would you say that Augsburg College's professional and pedagogical studies

(curriculum) prepared you for understanding how to maintain high and appropriate
expectations for achievement of all students?" was the sixth subquestion asked in this
section of the survey. Thirteen respondents selected the "yes" option, six chose "no,"

one answered "both yes and

ro," and one picked "no." Figure 5.14 illustrates

the

responses to this subquestion.

Figure 5.14

Participants' Perception of Understanding High Expectations
N:21

Response

Frequency

Percent

Yes

t3

61.9

No

6

28.6

Both Yes and No

I

4.8

I Don't Know

I

4.8

No Answer

0

0

One program graduate commented, "Most of what I remember being taught was to

be 'sensitive to the needs of the students.'
expectations.

I don't recall learning how to maintain high

I learned this through experience." Others made similar comments

stating

that this topic needs to be more specifically taught, possibly in the methodology course.
Nevertheless, several students expressed that they had received enough instruction in this
area, stating,

"Definitely. To always expect the most from your students, to not pay too

much attention to one sex or another, to reward for positive behavior."
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Resu.lts

of Ouestion 1g
The seventh subquestion raised in this section of the suruey was "Would you say

that Augsburg College's professional and pedagogical studies (curriculum) prepared you

for adjusting and accommodating varied learning styles?n' Sixteen answered affirmatively,
three answered negatively, while two participants provided no answer to this question.

Figure 5.15 illustrates the results of this subquestion.

Figure 5.15 Particrpants' Perception of Understanding Learning Styles

Response

Frequency

Percent

Yes

l6

76.2

No

J

14.3

Both Yes and No

0

0

I Don't Know

0

0

No Answer

2

9.5

Most of the seven comments provided by the respondents noted that they felt
adequately prepared to work with different learning styles. One participant wrote, "I

recall a more extensive study of learning styles and the importance of variety in
presentation methods." Another individual noted that the use of learning stations was
emphasized in order to benefit students with different interests and

skill levels. One

observation made was that although they learned how to create lessons for a variety of
learning styles, preservice teachers were not taught how to simultaneously expose their
students to many styles.
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Results of Ouestion

lh

The eight subquestion asked, "Would you say that Augsburg College's
professional and pedagogical studies (curriculum) prepared you for communicating
effectively with families in making educational decisions?" Five respondents selected the

"yes" response, 12 answered "no," two picked 'oboth yes and no," and two of the
participants provided no answer to this question. Figure 5.16 illustrates the results

of

this subquestion.

Figure 5.16 Participants' Perception of Communicating with Families
N=21

Response

Frequency

Yes

Percent

5

23.8

t2

57. I

Both Yes and No

2

9.5

I Don't Know

0

0

No Answer

2

9.5

No

Several preservice teachers noted that very little was covered about parent contact

in their education courses. Several students wrote that they felt that this topic was not
even a part of the curriculum.

A program graduate stated that she lacked expenence until

she started student teaching. Commented another graduate, "[They] said to do

it

[use

family resources to support learning], but not much on how." The high number of
preservice teachers who selected the negative response is significant because it provides

relevant feedback to what could be considered inadequate training on the part of the
ACTOCP.
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Results of Question 1i

The ninth subquestion asked, "Would you say that Augsburg College's
professional and pedagogical studies (curriculum) prepared you for using farnily resources

to support learning?" Out of the twenty-one respondents, six answered "yes," thirteen
answered "no," one answered "both yes and flo," while one participant provided no

answer to this question.

A

summary

of these responses is given in Figure

5.17

,

Participants' Perception of Using Family Resources to Support Learning.

Figure

5.17

Learning

Participants' Perception

of

Using Family Resources

to Support

N=21

Response
Yes

Frequenqt

Percent

6

28.6

13

61.9

Both Yes and No

I

4.8

I Don't Know

0

0

No Answer

I

4.8

No

The consensus on this question is that very little discussion in this area was
incorporated into education classes. Feedback of this type is significant because, again, it
suggests that the ACTOCP curriculum needs

to be enhanced to provide preservice

teachers with techniques for communicating with families of urban school children about

how to utilize family resources to support their children's learning experiences. Also, it is
important to note that the respondents gave very little feedback throughout the survey
about the content of the TOCP curriculum.
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Results of Ouestion

lj

The tenth subquestion asked, "Would you say that Augsburg College's
professional and pedagogical studies (curriculum) prepared you for using community
resources to support learning?" Ten of the

2l

respondents answered "yes,"

nine "no,"

one answered "both yes and ro," and one participant provided no answer to this subquestion. A summary of the results of this question are provided in Figure 5.18 below.

Figure 5.18 Participantsr Perception of Using Community Resources
to Support Learning
N:21
Response

Frequency

Percent

Yes

t0

47.6

No

I

42.9

Both Yes and No

I

4.8

I Don't Know

0

0

No Answer

I

4.8

A variety of comments were made about this particular topic; most likely because
of the fact that the frequencies of the affrrmative and negative responses were nearly the

same. Students who had received some instruction in this area pointed out that they
learned how to utilize the connections with various community groups, such as the local
newspapers, the library, the fire department, and a neighborhood charter school, that were

helpful for a variety of issues. In contrast, those who felt that very little had been
covered about this topic wrote that an emphasis was placed on doing

it, but the

preservice teachers weren't told how to accomplish this" In addition, a current ACTOC

program participant said, "Thus far

I don't recall having

awaiting clearance to take higher-tier courses."

dealt with this issue. I,m
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Results -of Ouestion

lk

"Would you say that Augsburg College's professional and pedagogical studies
(curriculum) prepared you for creating and modeling an environment that is: supportive to
learning/provides a sense of community?" was the eleventh question raised in this section

of the questionnaire. Out of the twenty-one respondents, seventeen answered "yes," one
answered "no," one answered "both yes and

[o," and two participants

provided no

answered to the question. Figure 5.19 summaries these responses.

Figure 5.19 Participants' Perception of Creating Environment that is
Supportive to Learning
N=21

Response

Freguency

Percent

Yes

t7

81.0

No

I

4.8

Both Yes and No

I

4.8

I Don't Know

0

0

No Answer

2

9.5

A majority of responses affirmed the results given in the tabte above. One
program graduate wrote, "The suggestion was that the classroom could provide the most

secure, stable, and supportive environment that some children

will

ever encounter."

Likewise, another student noted her positive experiences by commenting, "Creativity in
the classroom is a community philosophy, utilizing pair learning or peer groups."

Results of Ouestien 2

The second major question on this section was an open-ended question which
requested that respondents include recommendations and comments

for Augsburg in
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regard to the ACTOC program curriculum. Seventeen of the 21 study participants wrote

thorough comments; this is significant because this is the most frequently answered
request for recommendations/suggestions on the survey.
Because this was an open-ended question, recommendations were classified into

five categories: dealing with unrealistic parents, more classes on teacher survival, more
hands on [practical] experience, too much lesson planning, classroom management,

inclusion, and classroom assessment. Figure 5.20 illustrates these results.

Figure 5.20 *".rrl:rf,ants' Curricular Recommendations

Comments

Frequency

Percent

Dealing with unrealistic parents, more classes on

teacher survival, more hands on [practical]

7

33.3

Excessive Lesson Planning

2

9.5

Classroom Management

3

14.3

Inclusion

1

t4.3

Classroom Assessment

I

4.8

experience

The most frequent suggestion was to provide more hands-on training; this is
demonstrated by the comment "spend more time out in the field researching and learning."

The second most common request was to offer more instruction for teachers on how to
manage or keep control of the class. Another comment that is noteworthy is

"I would

recommend that professors teach reading courses differently, more praetical and inclusive.

White students didn't get it!"
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Survey Results
Part E: Communication/Relationships
Study participants were asked to respond to five questions regarding the area of

"communication/relationships"
respondents were "yes,"

of the program. The forced options provided

to

"no," and "Explain" for all five queries in this section.

Results gf-Question I

Question

I

in the fifth section asked "Would you describe your relationships with

the College's personnel (administrators, faculty, and staff) as positive?" The options
given to respondents on this and the other three fotlowing questions were "yes," "no,"
and "Explain." Another option, "both yes and

ro," was added when compiling the data

to provide a more accurate accounting of the various responses given for this question.

Out of the twenty-one participants, sixteen answered "yes," two answered "no," and
three answered "both yes and

Figure 5.2I

no." Figure 5.21 details

these responses.

Perceptions of Positive Relationships with College personnel
N:21

Response

Frequency

Percent

Yes

r6

76.2

No

2

9.5

Both Yes and No

J

14.3

Answer

0

OtherA.'tro

0

Most students who had been involved with the program viewed their experiences

with Augsburg faculty and staff as very positive. Several participants told of their
rewarding experiences with faculty members, such as one who wrote, "Professors are
more than willing to spend time for questions and concerns." Noted another, "When the
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bookstore ran out of our books, the professor loaned me one of his own and he even gave

us his home number!" l.{evertheless, another student pointed out,
problems with any faculty or staff but

"I didn't have any

I don't remember anyone going the exffa mile to

help me or support me in the process either."

Results of QUpstion 2

The second question was "Would you describe your relationships with your
school district sponsor's personnel as positive?" Of the twenty-one participants, sixteen
answered "yes," three answered "no," one answered "both yes and

[o,"

and one of the

participants did not answer the question. Figure 5.ZZ illustrates the answers given to this
question.

Figure 5.22 Perceptions of Positive Relationships with School District
Persomel

Response

Freguency

Percent

Yes

l6

76.2

No

3

14.3

Both Yes and No

I

4.8

OtherAio Answer

I

4.8

A number of the participants wrote about the frustrating relationships they had
with their school distnct sponsors. One evaluated her experience by saying, "[It was]
okay; they were somewhat friendly up until time for tooking for

a

job." Others spoke of

difficulties in working with a public school district. A current program participant wrote,

"I was very disappointed with the schools. They have alt kinds of teachers who
understand the issues affecting urban schools; most

don't

of them are white suburban
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individuals." On the other hand, several program graduates and former ACTOCP
participants told of the friendly and supportive districts with which they had worked.

Another respondent summed up her relationship with her district in one sentence,
"Everything went swimmingly. "

Results of QU_estion

3

The third question on this section was: Do you think that the College's personnel
uses ways of communication that encourages participation

from students in the program?

Out of the twenty-one respondents, seven answered "yes," six answered "no," three
answered "both yes and

ro," and five of the participants did not answer the question.

Figure 5.23 summarizes these responses.

Figure

5,23

Perceptions of College Personnel Using Effective Communication
N=21

Response

Freguency

PercentaEe

Yes

7

33.3

No

6

28.6

Both Yes and No

3

14.3

Other/I.,lo Answer

5

23.8

Many of the explanations given dealt with the fact that very few of the college
personnel communicate anything regarding the program. One participant stated,

"I

am

not sure if its [sic] communicating to students." Yet several other respondents noted that
they felt that they received support from the faculty in the education department and the

program coordinator.

A program graduate noted her satisfaction with program

communications by writing, "It's a program which is a benefit to a person of color, and
they convey this."
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The fourth question under this section was: Do you think that your school district

sponsor's personnel uses ways

of communication that encourage participation from

sfudents in the program? Out of the twenty-one participants, ten answered "yes," three

answer "no," two answered "both yes and f,o," and six

of the participants did not

provided any answer to this question. The following figure, labeled 5.24, illustrates these
responses.

Figure 5.24 Percenjions of District Using Effective Communication

Response

Freauency

Percentage

Yes

10

47.6

No

3

t4.3

Both Yes and No

2

9.5

Other/l.io Answer

6

28.6

For those respondents who were working in their sponsoring school districts,
most felt that their experiences were positive due to the flexibility, accommodations, good

feedback and criticism, and positive feedback provided to them on a regular basis.
However, for those who were not employees of their sponsoring school districts, their
experiences were viewed quite negatively. One participant explained, "No one in the

district really knows about the program except to [sic] the person who runs

it.

individual schools and administration know very little. Not much is said about it."

The
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Results of Ouestion

8.1

5

The fifth question on this section was: What recommendations/comments do llou
have for the College and your school district sponsor in their relationships/communication

area? Because this was an open-ended question, the evaluator grouped the answers into

five categories; Figure 5.25 details these results.

Figure 5.25 Participants' Recommendations on Communication/Relationships
N=21

Comments

Frequenct,

Percent

More on purpose and expectations of the program

4

Satisfied with this area of
communications/rel ationships

2

9.5

Better communication of all kinds needed

6

28.6

Other recorlmendations/comments

4

19.0

No answer to this question

5

23.8s

It is important to note that a number of participants

r

9.0

criticized the communication

between the districts and their sponsored students. In order to avoid miscommunication,

one student suggested, "Perhaps

it would be nice if they rnet one time beforehand

to

discuss goals, philosophy, expectations hefore placing students with their sponsors to
sort of iron out and get a clear handle on all of

it."

Similar comments were made about the

role Augsburg should take on as summed up by one pafiicipant, "Perhaps Augsburg

should have periodic meetings with the students for brainstorming. Create

an

environment where students in the program feel free to express their opinions and needs'
a welcoming environment where students don't feel alone, isolated."
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Survey Results
Part F: Mentoring Opportunities
Study participants were asked to respond to four questions regarding the area of
"mentoring" of the program.

Results of Ouestion I

The first questior on this section was: Do you have (or have you had) a mentor at
Augsburg College? The options given to respondents on this question were: "yes," "no,"
and

"If the answer to this

question is 'yes', how does (did) this influence

you?" Out of

the twenty-one participants, one responded "yes," seventeen responded "no," and three
of the participants did not answer the question. Figure 5.26 illustrates these responses.

Figure 3.26 Participants' Mentoring At Augsburg
N:21

Response

Freguency

Yes

I

No

t7

Percent
4.8

8l

.0

Both Yes and No

0

0

I Don't Know

0

0

No Answer

J

t4.3

The numerous negative responses to this question already suggests that there is

a

consistent lack of mentoring of ACTOCP on campus. For the student who had received
mentoring at Augsburg, she described it as "a very good and learning experience."
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Results of Ouestion 2

The second question under this section was: Do you have (or have you had) a mentor at

your school district sponsor? The options given to respondents on this question were:
"yes," "no," and "If the answer to this question is 'yes', how does (did) this influence

you?" Of the twenty-one respondents, ten answered "yes," nine answered "no,"
answered "both yes and

one

ro," and one participant provided no answer to the question.

Figure 5.27 , Participants' Mentoring in the School Districts, summarizes the responses to
this question.

Figure 5,27 Participants' Mentoring in the School Districts
N:21

Response

A wide

Freouencv

Percent

Yes

r0

47.6

No

9

42.9

Both Yes and No

I

4.8

I Don't Know

0

0

No Answer

I

4.8

range

of responses were made about district mentoring

experiences.

Several participants wrote that they fett the whole experience was worthless and not

helpful. However, other study participants explained that their experiences with school
mentors was beneficial in dealing with questions of race and racial perspectives, providing

comfort and encouragement while empowenng the intern teacher.
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Results of Ouestion

3

The third question on this section was:

If you haven't had a mentor at either the

College our your school district sponsor, do you think that having a mentor could help
you? The options given to respondent on this question were: "yes," "no," and "exp[ain."

Out of the twenty-one respondents, nine answered "yes," three answered "no," one
answered "both yes and

ro," and eight of the participants did not answer the question.

Figure 5.28 summarizes these responses.

Figure 5.28 Participants' Perception of Mentoring
N=21

Response

Freauency

Percent

Yes

9

42.9

No

3

14.3

Both Yes and No

I

4.8

I Don't Know

0

0

No Answer

I

All of the comments

38. I

and explanations made were about the necessity and benefits

of mentors and the role of mentorship in a teacher licensure program. Most of the
responses included the comment

"I would like to have a mentor." Once again, the stated

desire of a number of students to participate in a mentoring relationship demonstrates the
need for such a connection with both the College and the student's sponsoring school

district. Furthermore, a significant number of students (8) chose not to answer

the

question, which also could be a display of their lack of awareness of the mentoring
partnerships described in ACTOCP literature.
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Results of Ouestion 4
The fourth question under this session was: What recorrmendations/comments do

you have for the College and/or your school district sponsor about their mentorship area?
Since this was an open-ended question, the evaluator grouped the answers into six
categories as detailed in Figure 5.29.

Figure

5.29

Participants' Recommendations About Mentorship
N:21

Comments

More mentoring at Augsburg for ACTOCP

Frequencv

Percent

3

14.3

1

14.3

More mentoring at both Augsburg and the sponsor
schools for ACTOCP students is needed.

I

38. I

More student-mentors for ACTOCP needed

I

4.8

Oth er recornmendationsicomments

4

I9.0

Other recommendations/comments

2

9.5

students

More mentoring in sponsoring school districts for
the ACTOCP students

The rnajority of the respondents recommended having more mentoring oppoffunities both
on the Augsburg college campus as well as in the sponsoring school district.

Survey Results
Part G: Collaborative Partnerships:
Study participants were asked to respond to five questions regarding the area of
"collaborative partnerships" of the program. Originally, there were three forced options

("yes," "no," and "explain") for responses to these five queries. After the responses were
compiled in preparation for analysis, a fourth category "both yes and no" was added
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because so many participants chose more than one

of the initial three options when

answering the questions.

R-esults

of Question I

The first question on this section was: Would you describe your relationships between
Augsburg College and local school districts as positive? The options given to respondents
on this question were : "yes," "no," and "explain." Out of the twenty-one respondents,
eleven answered "yes," one answered "no," one answered "both yes and ilo," and eight

of

the participants did not answered the question. Figure 5.30 summarizes these responses.

Figure 5.30 Participants' Perception of Collegelschool District Relations
N:21

Freauenat

Percentage

1I

52.4

No

I

4.8

Both Yes and No

I

4.8

No Answer

I

38. I

Response
Yes

Numerous comments provided in response to this question showed that there is a

lack of knowledge about the relationships Augsburg Coltege and sponsoring school
districts maintain. Due to the seemingly lack of awareness in this area, the evaluator
believes that students couldn't evaluate this particular area.

Results of Question 2
The second question under this section was: Would you describe the relationships

between Augsburg College and surrounding comrnunities as positive? The options
provided to respondents on this question were: "yes," "no," and "explain." Once survey
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responses were entered

for analysis, it was necessary to add a fourth category, "I don't

know," for a more accurate analysis. Twelve answered "yes," no one answered "no," and
nine answered

"I don't know." Figure 5.31 illusfrates

these answers.

Figure 5.31 Participants' Perception of College/Community Relations
N:21

Response
Yes

Freouenat

PercentaEe

L2

57.r

No

0

0

Both Yes and No

0

0

No Answer/
I Don't Krtow

9

42.9

Eight comments were made in regard to this question; most participants expressed
some knowledge of the partnerships Augsburg Cotlege has with neighboring communities,

especially the local Riverside neighborhood. One respondent wrote, "students do a lot

of

volunteenng in nearby communities. "

Results ef Ouestion,3

The third question on this section was: Have you learned of any type of
partnerships/collaborations going on befween the College and local school districts? The

options provided to respondents on this question were: "yes," "no," and "explain." Out

of the twenty-one participants, four answered '*yes," ten answered "no," one responded
"both yes and no," and six of the participants provided no answer to the question. Figure
5.32 illustrates these responses.
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Figure

5.32

College

Participantsr Awareness of Partnerships Between Districts and
N:21
Response

Freauenctt

Percentape

Yes

4

19.0

No

l0

47.6

Both Yes and No

I

4.8

No Answer/
I Don't Know

6

28.6

Results of Ouestion 4

The fourth question in this section was: Do you know of

any

partnerships/collaborations taking place between the Augsburg College and local
communities? The options provided to respondents on this question were "yes," "no,"
and explain." Out of the twenty-one respondents, two answered "yes," twelve answered

"no," and seven of the participants did not answer the question. Figure 5.33 summarizes
these responses.

Figure 5.33 Participants' Awareness of Partnerships
Between College and Communities
N=21

Response

Freguency

Percenta4e

Yes

2

9.5

No

t2

57. I

Both Yes and No

0

No Answer/
I Don't Know

7

0

33.3

The only program which was listed by a respondent was a loan program for
teachers of color who teach in an urban school. The tack of affirmative responses to this
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question suggests that there is a general lack of awareness of the continuing partnerships
between Augsburg College and the surrounding communities.

Results of Ques.tion 5

The fifth question under this section was: What recommendations/comments do
you have for Augsburg College about its partnerships/collaborations with school districts
and other local communities? Because this was an open-ended question, the evaluator
grouped the answers into five categories as found summarized in Figure 5.34.

Figure 5.34 Participants' Recommendations for Partnerships and Cotlaborations
N:21

Cornments

More collaboration needed between Augsburg and

Frequency

Percent

4

19.0

I

4.8

Other recornmendations/commen ts

7

33.3

No answer given

I

42.9

the school districts

Not clear/unaware of partnerships going on among
the various parties

Most of the comments highlighted the need that more publicity needs to be made
about the Augsburg Teachers of Color Program. One student suggested, "Send more
representatives out into the districts to make more people aware.'f Although there is a
general lack of awareness about the program, a current student wrote, "Quite frankly, I

think the Teachers of Color-Augsburg cottaboration is commendable. Perhaps Augsburg
could expand to include other disfficts."
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Survey Results
Part H: Student-Teaching Experience
Study participants were asked to respond to five questions regarding the area of "studentteaching experience" on the program only

if they did their student-teaching while in the

ACTOCP. Thirteen out of the twenty-one study participants answered this section of
the survey which suggests that thirteen of the twenty-one study participants did their
student teaching while enrolled in the ACTOCP. Once survey responses were entered for

analysis, it was necessary to add a fourth category to most of the query results for a more
accurate assessment.

Results of Ouestion I

The first question on this section was: Would you describe your student-teaching
as a positive/beneficial experience? The options given to respondents on this question

were: "y*s," "no," and 'oexplain." Out of the thirteen participants who completed this
question, eleven answered "yes," and two answered "both yes and no."

"Yes" was the overwhelming response when asked to evaluate their sfudent
teaching experiences as beneficial and positive. Most of the respondents described their

work with cooperating teachers as wonderful, exciting, helpful, supportive, and enriching.
One of the reasons that the sfudent teaching went so well, according to one participant,

was the emphasis on teaching and student contact. Another study participant wrote,

"My experience was great. My cooperating teacher and I 'clicked' immediately,

She is

very knowledgeable and allowed me very free reign over what I tried and did with my

students." Many noted that they believe that relationships with their supervising
teachers

will be lifelong.
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Results of Question 2

The second question under this section was: Did you receive the support needed
to have a successful student-teaching? The options provided to respondents were "yes,"

"no," and "explain." Out of the thi*een participants who responded this question, eleven
answered "yes," and two answered

"no." Most

respondents indicated that they received

a lot of support from Education Department professors along with their cooperating
teachers and the student teacher supervisor.

Results of Ouestion

3

The third question under this section was: did you receive the guidance needed to

have a successful student-teaching? The options given to respondents to answer this

question were: "yes," "no," and "explain." Out

of the thirteen participants

responded this question, ten answered "yes," and three answered
noted,

"l feel that the [district]

teachers

"no."

who

One respondent

I worked with provided much more (good advice,

suggestions, and space to leam from myself) than the Augsburg environment."

Re

sults of Qu.estion 4
The fourth question under this section was: Did this [student-teaching] experience

help you prepare to be an effective urban teacher? The options given to participants
were: "yes," "no," and *'explain." Out of the thirteen participants who responded this
question, eleven answered "yes," one answered "no," and one answered "both yes and

no." It is significant that the majority of responses to this question were affirmative.
Noted one participant, "It helped me to be a teacher!" while another wrote, "My negative
experience helped me to be strong and able to get through tough situations."
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Res.Ults

of Ouestion

5

The fifth question under this section was: What recommendations/comments do
you have for Augsburg College about its student-teaching program? Because this was an
open-ended question, the answers were grouped into five categories as given in Figure
5.35 below.

Figure 5.35 Participants' Recommendations about the Student-Teaching Process
N:l

3

Comments

Frequency

Suggestions regarding Augsburg student-teaching
supervisors

Suggestions regarding district student-teaching

2

15.4

J

23. I

I

7.7

supervrsors

Recommendation to have teachers

of color for

supervisors

Percent

Other resoillmendations for student-teaching

5

3

No answer

2

15.4

8.4

Survey Results
Part I: Perception of New Teachers
Study participants were asked to respond to seven questions regarding the area

"Perception of New Teachers" only

of

if they had graduated from the ACTOCP and were

currently teaching at an urban school. Twelve out of the twenty-one study participants
are program graduates. Nine of these graduates were teaching at an urban school at the

time they completed the survey insrrument in the spring of lg9B.

Rq.$ults

of Ouestion I
The first question under this section was: What is the name of the school you are

currently teaching? In order to ensure the confidentialify of the study participants, no
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information is provided as responses for this question as such information could identifo
the respondents.

Results of Question 2

The second question on this section was: Does this school belong to the school

district that sponsored you in the ACTOCP? The options provided for respondents in
regards to this question were: "yes," "no," and

"if

the answer to this question is no, why

aren't you teaching at a school within your school district sponsor?

Of the nine study participants who answered this section, only three indicated
that they were not teaching in their sponsoring districts. Each of these three respondents
elaborated the diff'erent reasons for their tack of employment. One wrote, "Because they

didn't have jobs-they were very unhelpful in communicating about job prospects."
Another program graduate stated that she had been interviewed and gone through the
entire application process but was not hired. The following is the manner in which the

third described her frustrations in her job search; "It didn't interview

me-I

sent in my

stuff, ca[[ed, and heard nothing."

Resul.tg

of Question

3

In this section, the third question raised was "Do you find a supportive environment

at

the school you are currently teaching?" The unanimous response to this query is that all

nine graduates employed as teachers have found a nurturing environment in which to
teach.

According to these teachers, they are receiving support from a variety of
colleagues, including fellow instructors, administrators, and parents. One person
commented, "The principal is extremely supportive, he lets you do the

job.

He inspires

teachers and is committed to serve the needs of urban schools." Another new teacher
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explained, "I had been employed as a computer para for approximately l0 years prior to
teaching here. The school and I share a lot of history."

Results of Ouestion 4

The fourth question raised in this section of the questionnaire was "Do you feel
supported by your peers when you express concerns regarding schoot policies and
practices?

Again, all nine new teachers replied affirmatively to this question. One instructor
described the support she found in her workplace as "the school is very open and

diplomatic-" Another responded, "One of the best things about the teachers in this
building is that we support each other. Whatever the issue, we feel we're in it together."
This fype of cohesion amongst instructional team members was reiterated in several other
comments as well.

Results of Question

5

"Do you feel supported by your administrators when you express concerns regarding
school policies and practices?" was the fifth question brought up to the new teachers.
Seven of the nine new teachers fett that they received support and encouragement

from their school administrators. An elementary school teacher described how others
responded to her concerns in this area, "The principal is

wonderful. People here treat me

with respect and listen to me."
On the other hand, the two teachers who responded negativety to the question
explained their situations. An elementary school teacher in an urban school wrote,

"Mostly I feel they don't understand or feel committed to providing necessary resources
to assure effectiveness. For example, the mainstreaming I've seen doesn't help the child,

just the budget" The second teacher also noted a common problem with administration

as
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she described her work situation. She wrote, "[The] administration is trying to put in

place [their] own agenda and wants little feedback from the staff

on

matters of budget,

staffing, etc."

Results of Qu,qstion 6

Another important query, question 6, raised in this section asked, "Do you see students'

families are included in the educational decisions at your school?" Six of the nine new
teachers answered this question affirmatively, while one responded negatively as she

explained,

"A process for parental involvement is still in [the] early stages of

development. "

Those who had replied

in the affirmative described how school

employees

attempt to involve families. Wrote one, "'We work hard at including families in decision-

making-[this is] what is best for the students." Another pointed out, "This is valiantly
attempted constantly" in her school. Likewise, a third teacher commented, "The family

input and involvement are very important and encouraged at our school."

Results of Ouestion 7

The seventh and final question in this section of the questionnaire asked "What
recommendations/comments do you have

for your school about the retention

and

development of its teachers?" This question is very relevant as these newer teachers are
able to give feedback on what they would like to obtain in staff development.

Several respondents described their pleasure at working
supportive institutions.
teachers both need

All of the new teachers

in such open and

recommended that the new and otd

to continue to receive support and know that the

school

administrators will retain their commitment to serve the needs of students and families.
One program graduate suggested that Teachers of Color receive more training from the
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schools on horv to understand the parent's role in teaching as well as how to work better

with students. One final comment made was to "continue to provide mentorship
opportunities."
This chapter has given a detailed description of the 2l respondents comments to

the 32 questions on the survey instrument. Chapter 6: Analysis, Conclusion and
Recommendations, will provide insight into determining the degree to which the Augsbrrg
College Teachers of Color Program meets the seven criteria of teacher licensure programs
as detennined

by Chance, Smith, Rakes, Ross & Giannangelo in 1995.

An Assessment of thc Augsburg Collcgc Tcachcrs of Color Program 100

Chapter

6: Analysis, Conclusions,

and Recommendations

There is an urgent need to increase the number of teachers of color in the state

of

Minnesota. This need has been documented by a variety of state reports and also with
the passing of legislation to protect Native American teachers from being laid off, even

more senior non-Native American teacher is eventually laid

off.

if

a

The dernand for

additional teachers of color has also been confirmed by several national studies.

An immediate and anticipated demand for new teachers exists in new schools in
virnrally every teaching area. Moreover, the need for teachers of color and language
minorities is urgent and pressing. Even though school districts have implemented a wide
range

of efforts to address these needs, they have also indicated a necessity for more

information and strategies for improving the quality and diversity of the urban teacher
workforce.
Based on the results of the survey, as discussed and described in Chapter 5, the
Augsburg Teachers of Color progmm is successful in training its teaching candidates when
evaluated by the seven criteria of a successful urban licensure program as denoted by
Chance, Smith, Rakes, Ross,

& Giannangelo (1995). A compilation of the answers given

by the 21 study participants suggests that the more successful areas of the program
include the curriculum in terms of understanding youth in poverty, the understanding of

children and youth of diverse cultural backgrounds, the understanding of youth with
handicapping conditions, institutional forms of discrimination, the establishment and
maintenance

of high expectations, learning styles, and how to create a classroom

environment that is supportive to learning; the individual participant's relationships with

the college and school district personnel; and the participants' perceptions of positive
relationships between Augsburg College and the community. Nevertheless, the strongest
and most successful feature of the program seems to be the student teaching area.
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Notwithstanding, areas of needed improvement according to the survey are
improving the educational curriculum in regard to teaching program participants how to
communicate more effectively with family members of their students and the utilization

of family and community resources to support learning. Other recommended

areas

include improving the cortmunication and relationships between college personnel and the

paffier school districts as well as the mentoring aspects of the Augsburg Teachers of
Color Program. Another way in which Augsburg College could demonstrate its
commitment to the growth and security of the ACTOCP would be to increase the
program coordinator position from a part-time position to a half-time position.

Some of the best teachers of the future are already in American classrooms.
Recruiting New Teachers, a nonprofit teacher recruiting group, wants to see more of the
nation's 455,540 paraprofessionals become licensed teachers by having them enroll in
teacher licensure programs. These paraprofessionals typically live in the urban districts

in which they work and understand the local community's culture. Much effort has been

put forth by the Augsburg Teachers of Color Program, as well as its school district
partners, to increase the number of teachers of color in the Twin Cities metropolitan area.
However, there are several needs which still need to be addressed, such as working closely

with ACTOCP participants throughout their collegiate experience, curricular
improvements, mentoring, and strengthening ties with the schoot district partners as well
as an ongoing program evaluation.

Student Recruitment and Retention

A greater focus on student progress and outcomes should be made in the following

areas.

Sfudent recruitment should be aimed at identifuing the most qualified candidates.
Pools of qualified candidates have already been identified among current paraprofessional
corps in the partner school districts; these individuals have already demonstrated skitts in
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and commitment to working in these particular urban schools, Furthermore, the
community needs to be carefully canvassed to continue identifying qualified candidates

for ACTOCP. One mode of accomplishing this would be by endorsing community
speaking engagements and developing a video and brochure which could be distributed
among partner school districts and community organizations such as the Urban League

of

Minneapolis and the Urban Coalition of the Twin Cities.

While screening the applicants for the ACTOCP, the Haberman Interview
instrument should be utilized in order to screen the prospective students. The Haberman

written instrument, based on many years of research, has a very high success rate of
prescreening teacher candidates. This instrument looks at several key characteristics that

successful urban teachers should possess, including a knowledge

of urban

school

educational settif,BS, an understanding of violence and related issues as well as the

'normality' of inner city life, and an insight of and sensitivity toward communities of
color.
Student retention has been an ongoing problem for many programs of this kind.
Several past program participants related that they wished they had been more connected

with Augsburg College and their sponsoring school district. One possible improvement in
this area would be to evaluate, on a continuous basis, the effectiveness of the academic
support available for program participants. Quarterly advisory meetings would review
participant progress and ensure students are receiving the necessary support services to
enable success. Likewise, quarterly group luncheons should be offered to give students in

the program the opportunity to get to know each other and establish rapport as

a

community. These luncheons would also serve as a means for disseminating important
program advisory information and to identiff key program gaps.
Guest speakers who possess special expertise in urban education issues could be
scheduled to augment the teacher education program. These special areas of professional
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of

development could be parent involvement (through the Chaska Public Schools Office

Professional Development), positive youth development (Search Institute's Positive

Youth Development Project), and multicultural teaching methods (Hans Christian
Andersen School Multicultural Lab Project). These learning opportunities could be
offered to program participants as part of a Saturday noon hour 'brown bag' series, as well
as part

of the first-year experience and mentoring support programming offered by the

parfirer school districts.

The ACTOCP should develop a stronger recruitment perspective to create
continuum

of

a

experiences, opportunities, and incentives by which local inner city

communities and schools could incubate

a strong urban teacher corps

through

apprenticeships and mentoring experiences.

Curricular Needs and Improvements

Early career support activities and mentoring should be provided by both
Augsburg education faculty and partner school districts. Sponsoring school districts
could more actively recruit outstanding teachers of color to serve as mentors for the
ACTOCP participants.
Academic support programs could also be developed to provide tutorial assistance

to cohort members who are experiencing particular difficulties (e.g., help for nonnative
English speakers who are falling below minimum standards set by the institution of higher

learning). This assistance could be provided by graduate students who have strong
academic profiles and are culturally sensitive and able to work effectively with cohorts

of

color.

Additional recommended curricular changes include the modernization of the
educational curriculum in terms of meeting the contemporary educational major's needs.

In regards to the commitment of teacher of color programs made by institutions of higher
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learning, Ron McKinley of the St. Paul Companies described his hesitance in providing

further financial support to such programs due to the lack of a "rea[ commitment" frorn
the educational instirutions hosting the teachers of color programs. "Those instirutions
have had the sarne curriculum for the past thirty

years

We need to see a deep

transformation in those institutions that goes from curriculum change to policies and
procedures transformation. "
The most commonly raised suggestion for institutional curricular change given by

ACTOCP participants was placing a greater emphasis on training preservice teachers
about how to work with violence, disciplinary problems, classroom management, and
gang-related activities in the classroom.

Additional improvements in the curriculum could include for teacher educators to
model successful teaching and encourage program participants to produce culture-specific
teaching materials. Program graduates should be able to utilize multicultural resources in

their corlmunities, explore materials, and plan sffategies for developing cultural fluency in
themselves and their students.

Strengthening Mentoring Opportunities

Leadership development programs should be developed in the form of seminars

and workshops for cohorts enrolled in the licensure programs at Augsburg. Strong
mentoring relationships could be formed

if

cohorts were supported in their efforts to

connect with teachers and administrators who are interested in working with them, along

with the provision of resources for attending local and state workshops which focus on

the specific issues of leadership, professional development, empowerment, and
connections to other educational personnel.

The Augsburg Teachers of Color Program needs to develop more functional
relationships with local cultural communities (individuals, families, and institutions) to
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develop the capacity of teacher selection and education processes as well as to increase

the pool of teachers of color in the Twin Cities metropotitan area. Possible mentoring
candidates include retired minority teachers and recent ACTOCP graduates, and members

of the local cofirmunities of color.
Strengthening of Relationships with District Partners
The ACTOC program coordinator could also take steps to become more involved

with the school district partners. It is recommended that he or she spend one or two days

a month visiting the partner schools, meeting with ACTOCP participants and their
mentors, other school faculty, and students in order to promote the program and facilitate
better communication between the college, the school district, and the students enrolled in
the program. Furthermore, the program coordinator should also more carefully monitor

the student placement into available teaching positions along with the partner school

districts. Placement rates and other relevant statistics should be collected and reviewed
by the program coordinator, school district liaisons, and Education Department faculty.

Furthermore, a comprehensive monitoring system, under the auspices of the
Education Department and/or the program coordinator, could be established so that early

intervention could be provided. Such a system would include services such as early
tracking, communication with faculty, and information not directly retated with grades,
but also to the clinical experiences students have in the distnct schools.

Augsburg Teachers of Color Program Evaluation

It is also recommended that the ACTOCP coordinator take a greater responsibility
in leading an ongoing assessment of the program. Twice-yearly reports of the program
could be submitted in order to monitor the program for effectiveness and continuos

improvement- Such monitoring could be minimally focused on the effectiveness of
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program communication, sfudent retention, sfudent placement, and long-term outcomes
such as the effectiveness of the first-year experience and mentoring support offered in the

school districts.

In addition, by conducting a series of follow-up interviews or a focus group of
subjects for this study, a funher assessment of the existing efforts of the ACTOCP could

provide valuable data to inform of alternative licensure efforts at this level. The result of
these interviews could be a report on the 'lessons learned,' barriers encountered and
recorlmendations to increase capacity of teacher development efforts designed to increase
the number of teachers of color.

An internal evaluation of the program could also be conducted. Possible criteria
could include the following questions.

'

Has the ACTOCP generally been successful in recruiting and enrolling its first cohort

of teachers?

'
'

Has the ACTOCP been successful

in generating external funds to support

this

program?

Have cohorts been successful in completing their first year in the program? What do
they think about their experiences with the program? A focus group ought to be

conducted each year, with members of the current cohort to determine their
perspectives. The evaluation could include, but not be limited to information on
seminars, workshops, and mentoring activities.

' All support services should be evaluated

by program participants. Were the services
adequate? What needs to be done differently or needs to be improved? Were the

'

services administered effectively?

Are program participal-ts completing their academic programs and being employed

as

licensed teachers?

Such an evaluation could determine whether the ACTOCP has been effective for its initial

objective, that of increasing the numbers of teachers of color in the Chaska, Robbinsdale,
Minneapolis, and Rosemount/Apple Valley/Eagan public Schools.

If these suggested

changes are followed through, more financial support and

publicity should also be sought. Additional support for these programs could

be

requested from the Minneapolis Public Schools; the Minnesota Department of Children,

Families, and Learning; other institutions of higher learning involved in the training of
paraprofessionals; and a variety of local, regional, and national foundations. Furthermore,
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local businesses could be asked to help endorse and provide financial support to this
program as well.

A number of school reformers have pointed to the lack of synchrony

between

home and school cultures as a significant obstacle to minority student achievement.
Teacher of color progrcm participants already serve as a vital bridge between communities

and schools in thousands of American classrooms. As well-prepared teachers, they can

better contribute their knowledge and skills to issues of curriculum, school culture,
parental outreach, the attitudes of fellow teachers, and, most important, their students'
academic success.

Moreover, high rates of teacher attrition-particularly in urban schools, are

a

significant factor in the growing school achievement gap that runs along race and class
lines in the United States. Paraeducators, with already strong roots in the community,
suggest a staying power that is critically needed. In addition, having broken through the
class ceiling themselves, paraeducators and teachers

of color can serve as powerful role

models and guides for low-income and minority students' career aspirations. As one
program participant observed, most teachers of color "are homegrown teachers who've
worked in the schools and moved to another plateau. They return to the schools and can
say,

'I did it and maybe you can, too."'
Notwithstanding, at the end of this investigation some critical questions still

remam:

How well do program graduates perform once they enter teaching? What is their
impact on student learning? Are well-prepared teachers of color achieving different
results from their faditional-aged (and -prepared) peers?

How can the impact of successful programs be arnplified (or sustained) given the
vagaries of foundation support and the current doleful prospects for education funding
at the federal level? How

will current controversies over affirmative action and other
equal opportunity programs affect program funding, focus, and job prospects for
participants?
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Arguably, these last questions may prove the most vexing. State-level support, of
course, is always welcome, but is subject to a variety of political and budgetary pressures

as stringent as those which pertain at the federal

level. Foundation support, while

less

subject to political winds of fortune, cannot be counted on to sustain these programs over

the long haul.

A better answer seems to be suggested by those districts where

paraprofessional career opportunities have been negotiated as part

of the collective

bargaining agreement, thereby giving district decision makers as well as union
administrators a stake in their survival. Even so, disfficts reeling from the cascading
impact of state and federal budget cuts may be untikely to preserve such innovative, but

potentially expensive programs, unless there is a significant public constituency to
support them.

How can public will be marshaled to support programs that in turn received
opinion on its head with respect to the talent pool the nation must tap to create first-class
teachers and world-class schools? Sadly,

in today's climate of opinion, as Long as these

programs are seen solely as minority recruitment vehicles, their vulnerability as to social
and political pressures outside their control may increase, not diminish.

However,

if this program is seen as a model of enhanced

teacher preparation,

improved induction, extended clinical experience, and a redesigned career continuum; if it
is understood as ultimately a cost-effective investment in teacher development because of

its signif,rcantly strengthened retention rates;
success with students; in short,

if it can demonstrate over the long term

if it can be viewed as an investment in teacher quatity

as

we[[ as teacher diversity, it might not only survive, it should thrive. The overall task is to
expand the pool, improve the pipetine, transform the culture of teaching, and develop

public understanding and support for a significantly enhanced teaching profession
simultaneously.
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Appendix

B: Summary

Report of the State Teacher of Color Program lggf-g7

Summary Report
Teachers of Color Progrrurr
Submitted by
Department of Children, tr-amilies & L€arrring
OfEce of Teachirrg and Lcataing, System Services Division
1996 - 1997

The Teachers of Color Program has existed since 1993 for the purpose of
recnriting people of color from Minnesota communities who are interested in
teaching by providing stipends to help finance their pursuit of a teaching
career in Minnesota. The students are recmited in their junior and senior year
of college a^fter they have been accepted in an approved teacher licensure
program or an approved early childhood or parent education licensure
Program.

The response to this progrirm has been overvrhelmingly positive. Comments
such as *This program is extremely worttrwhile and provides a benefit we might
not otherwise have - role models of different cultures and races who are highly
valued members of our school communities;' *It's a win/win situation for aII;"
and The Teachers of Color Program is an excellent recruitment and
preparation program and is vital to the success of students" are representative
of the feelings expressed by marry of the districts involved in the program.
Problems cited include tJ:e drop out of students urithout sufficient penalties (i.e.
pay back program). Districts have tried to implement a policy of requiring the
students to agree to pay baek the monies received if they drop out. This does
not work because there is no language in the law to back up that requirement.
Another problem some of the districts have had to address is the inability to
hire their recruits because of cutbacks in teacher positions. The districts do
assist tJ:e newly certtfted teachers in furding positions in other Minnesota
districts.
A total of I9I students have been involved in the program through June 30,
L997. Forty of these students have completed the program and have been
employed by school districts in Minnesota. TWenty students dropped out. One
hundred thtty-one students are presently in the program.
1

Seventeen districts crurenfly receive monies from the Teachers of Color
Program. TUiro of the seventeen represent a consortium of districts. The
Southern Collaborative District constst of, St. James (fiscal agent), Made1ia,
Sleepy Eye, Butterfield, Mountain Lake, Jackson, Worthington, Lakefield,
Jackson, Trumart, and Blue Earth. Head of the Lakes consist of: Esko (fiscal
agent), Carlton, Cloquet, Cromwell, Duluth, Hermantown, Lake Superior,
Proctor and Wrenshall. Other participating districts are: Bloomington, Chaska,
Eden Prairie, Hopkins, Mirtneapolis, Orono, Pine Point, Red Lake, Richfield,
Right Step Academy (a charter school), Robbinsdale, Rochester, Rosemount,
St. Cloud, St. James, St. Paul, and Willmar.

from 1993 through June 30, 1997. $75O,OOO was
allocated for the 1997-98 school year for participating districts to carry out this
program. Ttris is a very successful progra.m and is accomplishing the goals
that caused it to come into existence.
$2,5OO,OOO was allocated

TEACHERS OF. COI.OR GRANT

AItrARD TY 1996 -1997

Bloomington

$z r,600

Chaska

$42,500

Eden Prairie

$14,I2o

Esko (Head of the Lakes)

$66,OOO

Hopkins

$75,000

Minneapolis
Orono
Pine Point

$2t7,500
$17,500

20.750

Red I,ake

$46,2I4

Richfteld

$50,ooo

Robbinsdale
Rochester
Ro

semont-Apple Valley-Eagan

$148,585
$47,080

$st,151

St. Cloud

$80,ooo

St. James

$B4,ooo

St. Paul

$z t 7,500

\lrilmar

$54,OOO

Number of Stud,ents in the kogram by Ethinicity

OF DISTRICT
loomington

Prairie
(Head of the Lakes)

opkins

Point
Lake

binsdale
Lochester

losemount-Apple Valleypgan
It. Cloud
James

t. Paul

TOTAL

AFRICAI{
AMERICAFI

NATT14E

ASIA}[

A]VIERICA}.{

AII{ERICAf'[

HISPANIC

Gender, Major Field of Study and Status Summary

GENDER

TOTAI,S

PERCENTAGE

Female

L27

67o/o

Male

63

330/o

Dr+.roR FrELr) oF STIIDY

TOTAIS

PERCENTAGE

Elementary Education

97

5lo/o

Secondary Education

7t

37olo

Early Childhood & Parenting
Education

23

LZa/o

SIATUS

TOTAIS

PERCENTAGE

Completed

40

2lo/o

In Process

131

680/o

Dropped Out

20

l

lolo

We
TNDEPENDENT SCHOOI DTSTT ICT
Io}}irdd" Arce Sclmlr

l-otniagton

A

t lifcti;r

2II

ol gruviaj

Iication for Teache rs of Color Pro ram
DATE:

DRESS:

HOME PHONE:
WORK PHONE:

uca

nd Professional trainin

n

attended

Name and location

Mqior(s)

GPA

Minor(s)

Diploma/degree or
number of credits

School

or
versity

ial traini
Subject

rn

rnshi

r other ed

tional

Sponsor and
location

Number
of hours

4148 Winnetka Avnue Nonh
New Hope, Minnesotu 55427
6121 533-2781 a FAx I t6t?) 537-0947
AFF I KII

ATNE ACTION EM P I.O

errence

T

fi

Dates

from

to

nulo Y ment exn erience
,rrent employer:
ployer

Phone number

lress

Dates Employed
Month

title

Supervisor's name

Yerr

To
Month

Yerr

ploycr

Phone number

Supewisor's name

lress

Dates Employed

responsibilities
urotrs

for leaving or securing change of pmition

'st previous3

Ycr

Month

title

To
Month

Yerr

ployer

Phone number

Supen isor's uame

lress

Dates Employed

responsibilities
Eons

for leaving or sccuring change of pmition

:ond previous:

Month
title

To
Month

responsibilities
Eons

Yer

for leaving or socuring change of pmition

Ycrr

lferences
e names, addr€sses, telephone numbers, and occupations of three rcferences who arc not rclarcd to you and arc not
uious employers,

:aching qoals
lired area of licensure:
ve you submitted your application to Augsburg College or the University of Minnesota?
ve you been accepted to Augsburg College or the University of Minnesota?

-

ve you submitted your applications for financial

aid? _,yes

_;res

_y€s _no

-no

_no

riected date of licensurc:
ase dcscribe

yurr

hopcs and

dream for becoming a teacher:

district will, depending on number of courses and funding availability, contribute appro-ximately _
Ofl) per year ioriuition,-book$ and fees for eoch program porticipanL The district will also pmvide
pbyherit opportunities and teacher mentors for prog"a- participants. In- rtturn for this 6rpport'
ignim partiiipan8 will be expected to teach in the diatrict,-assuming teaching vactncy, two years for
ry one ycar of prcgram supporL
e

nderstand and agree to this arrangernsrt.

Fed
r4

Date:

MPS, tocal 59 - AFT, Richard

ugsburE

R Green lnstitute

5541

t07

REACH Application
NAL INFORMATION (Please Print)
First

Name

MI

Name

City

Address

Phone:

(Former

(

Neme)

ssN

DOB

Z,ip Code

State
Evening Phone: (

)

time to reach you ,

male femsle

*seeking teeching license

in

,,

-

ce/'Ethnic Identification (please select one):
/ Black/African American I I Ceucasian I I Letino/Ilispanic Amer.
/ Native./I{o. American Indian I I Pacilic Islander/Asien Americsn
/ Other than above (please specify

YMENT/ACADEMIC INFORMATION:
for REACH only?

yes

no

Applying for Tescher of Color

Grant? yes

no

did you leern of either progrem .l
start

date

with Mpls. Puhlic Schools:
ork site

location:

hired and/or start date (lf different):

igh

Yesr graduated/received GED

School/GED:

credits earned to

date:

per: quarter

semester

Have you ever earned a teaching license?

degree:

ON FOR RELEASE OF INFORMATION:

y€s

no

hcrcby glv. p.rnldon to Autrburg Collcgc to .h.rG rll Informrllo! pcrtdlhg to ny fl[rnch] rld
DllcrtloD rnd/or rcrdcElc rccord ?lth lhc REACE progrrm rEd to rccclvc Dy acholrrahip ch.c&,. I h.nby
ye permission to the REACH program to obtein lnformetion from ell funding tources releting to this
pllcrtloa. I Iurtb.r dccl.rc lhat lhc hlormrtlor !lv.n by mc on lhls rppllcroon foru k luf" rllltf.g rDd
to the best of my knowledge end If granted linencial lsslstance, I wlll use lt o n I y for educstional
to complete rny degree rnd/or tercher licensure.

ignature

of Applicent

Dete

MPS District Eligibility Verificetion
ed

te

TEACHER OF COLOR INCENTIVE PROGRAI-,I

DISTRICT I\PPLICATION
teTeacher of Color lncentive Prograni is a collaborative effort of the College of Education and Human
)evelopmenr at the University of Minnesota and the participating public school districts of Minnesota- Submit
his application to the district adminktrator in the district(s) of your choice h january 15, 1998. (Submit the
l.EdJinitial licensure application to dre University of Minnesota by February l, 1998.)

)ersonal information
lame (lasc first, middle, former)

)ther name under which educadon/employment performed
,ddress

Sr:.te

;'ry
)ay telephone number

Evening relephone number

ccial Security number

Date of birth

zip

iultural group
of Color lncentire Program to include reprusentation from the frclloring four
rrgeted cultural groups. Please indicate dre group widr which pu idcntifi.
is a specific goal of the Teacher

I

AfricanAmericary'Black
American lndien
fuian/Pacific American
Chicano(a)/Hispanidlatino(a)/Mo<ican American

ldentiry preference not listed:

ducation
igh school
ame of school
iry and stace
egree

or diploma

Years amended

Overall GPA

ndergruduote work
ame of institution
EParuTent and major/minors
rt'roa

Years amended

Overall GPA

Groduote work
Name of institudon

Deparmtent and maior/minors

F.r-*aa

Years aEEended

Overall GPA

No of years attended

Overall GPA

Othcr
Name of institution
a^.,--

^- a-i^.ihin^E

Degree

or

diploma

-

Work experience
Ust most recenr work experience firsq include miliury exPerience, if applicable.
Employer name and location
Phone

number

Reason

for

,-

SuPervisor's name

SalarY

leavinC,

Employer namc and location

Job

title

Reason

for

Start and end dates
Sdary

learinS,

Employcr name and location

tr.h

titta

Reason

Start and end dares
SalarY

for leavin1

Employer name and location

-

Inh

ritta

Reason

for

Start and end dates
SalarT

leavin g

-

Legal concerns
l. Will you be legally eligible for emplofmenr in the United
Oyes Cno
7. During the past

States at the compledon of this programl

five years, have you been convicted of a crime for which a jail

or prison sentence was or

could have been imposed, or do you have any criminal charges pending against youl

E yes (amach
3.

a separate sheet with

Have you been convicted of any offense irwolving so<ual molestation, plqrsical

childl
O yes (attach a separate sheet with

4.

details) E no

details)

or scxual abuse, or npe of a

El no

Can you perform all the essendal functions of the job for which you are applyingl

E yes
D no

lf "no," could you perform all

tle

essential functions with reasonable accommodationsl

E yes (describe the accommodations you would need)

Eno
Note: You should know drat after you complete your M.EdJinitial licensurc prognm end apply for pur teaching
liccnse, the Minnesota Department of Children, Femilies, and Lcarning will require you to respond to similar
quesdons on dre "Applidnt Conduct Rcrvicw Stetement" beforc thcy will process your licensure application.
Also, Minncsota state lew requircs that all candidatcs applying br initial licensure be fingenprinted br national
background checks.All state rcquirements must be mct puruantto,rcur evenunl cmploymcnt in y districs

Supplemental materids
n order

to bc considered ficr dte Teacher of Color lncentivc

:ranscript(s) and

olo

Program, you must submit a copy of your college

rccommendation forms completed by individuals'who are knovledgeable about your

vrort

ridr children andor youth.

Deadline
iend your completed applicadon by January 15, 1998, to the district administrator in the district(s) of )rour
:hoice.

Certification
cenifr that all salemens made on this application are true, complete, and correct to thc best of rny
mowledge and belief. and I authorizi grant administntor for dre Teacher of Color lncentive Prognm to verifi
ts conrcns with prior employers and refcrences. I undcrstend and agree drat any misstatement will be grounds

{e

br disqudilication or dismissal from this program.
)ate

Signature

a
lJ

TEACHER OF COLOR PROGRAM APPLICATION
Independent School District 195
Roeemount, Minnesota 55058-e199
612423-7:t59

Inforuration
ame in Full
State

7-rp

Other name trnder whidr education/employutertt performed?
you be legally eligible for eurployurent in Ale UniH States at tlle c6rpletidl of this progran? OYes ONo
during the past 6ve years you have been cqrvicted of a crinre for whidr a jail or prisqr se(rterrce wa8 or could have
imposed, or if therc ile any criminal drarges pending against you, place an "x" in tlds box O and attadr a
sheet with details.

you have been cqrviccd of any offense involving the sexual molestatio4 physical or scual abuse, or rape of a
place an "x" in this box E and attadr a separate sheet with details.
you perforrt all the essential ftmctioru of the prograst for whidt you are applyrng? t Yes D No
not, could you perforsr all the essential fr:nctioru with reasonable accomsrodatioru? C Yes C No

ucation
Nanre and Location

Course or
Majors/TVlinors

Degree or

No, of Yrs.

Overall

Diploma

Attended

G.P.A.

iligh School
3ollege or Univ.

Graduate Work

Cther

Experience (List most recent firsq include military, if applicable)
Dates
;rom-To

Eurployer Name/Location
(indude phone no. & supewisor'g neme)

(Pleece include conplctc

il

-I

fob Trtle/Duties

Reason

for

Leaving

nlrnc end eddress ofindividuels who can connt€nt directly on your ebtlity

Salary

i:n the poeition(s)

whidt you uE rpplFn$ lirt pcrrond Eferences only if you heve no ocorpetionel tcfcrtnccs)

Naure

Phone Nurnbers

Address
Home:

Work:
Home:
Work:
Home:

Worlc

for

are you

applying for the Teacher of Color Program opportunity?

y would you be an excellent candidete for this program? (lacluile information rcgariling
you haoe had working with chilihen in educational settings.)

pwious

is the ty?e of teaching position you desire? (Incluite both the age Imel and subiect ateas, if app licable.)

rat should you

ren you

know and understand about your students in order to be most helpful to them?

think about your students, in what major ways do you most want to influence their lives?

ertify that all statements made on this application are true, complete and correct to the best of my
rowlfoge and belief, and authorize Independent Sdrool District 195 to verify its conten-ts with Prior
nployd and references. I understand and agree that any misstaternent will be grounds for disralification or discrissal from this Program.
Date

Signature
tduotirg otr stu/rrnts to nat thob ldl potcatiol

An Assessmeut of the Augsburg Cotlege Teecherc of Color Program
CONSENT LETTER
My namc is Eloisa Echavez and I afll a graduate student in the Master of Educational Leadership hogram
at Augsbrug College. I am conducting an asscssment of the Augsburg College Teachers of Color hogram
(ACTOCP) as part of my master's thesis project.
You are invited to be part of the study I am conductinB of an assessment of the ACTOCP. You were
selccted as a possible panicipant because you are or were a studcnt of this progriam. I have obtained
permission from the Augsbrug College Regisrar to uie from your sildent file the information I needed to
contact you to solicit your conscnt to panicipate in this sildy. The information from your files that I have
obtained authorization to use includes your narne, your address, your telephone number(s), and your
affiliation with the Augsbtug Teachers of Color Program.
I ask that you read this form and ask any questions you have bcfore agreeing to be in the shrdy. If you have
any additional questions at a later date, please feel free to contact me (Eloisa Echavez) at my oflice number
(612) 330-1610. The academic supenrisor of this project is Dr. Vicki Olson who may be reached at her
ofiice number (512) 330-l 13 l.

Backgrouud Informetion:
The purpose of this snrdy is to cvaluate how and to what degree the Augsburg College Tcachers of Color
hogram provides the "scvcn essential elements of a successful urban licensurc program." This rcsearch is
based on a model which cncompasses the following areas of study: The selection and scrcening of

candidates, the combinatioa of theory and practice, collaborative parurerships, information sharing
(commrrnication), professional and pe.lcgogical studies (curriculum), aninrdes and pcrception of new
leachers, and supervision and mentoring (school disrict and college mentoring).

Procedurs:
If you sgree to be in this study, I would ask you to do the following things. Respond
to a sulrey that addresses the above seven areas of study. This is a one-time assignment uar will take you
an averags of thirty minutes.

If you agree to participate further in the sildy, I would ask you ro be interviewed by me. This interview
will last bcnYeen thuty to forty-five minutes, and it will be scheduled at your convenience.
Risks end Benefits of Being in the Study:
The only anticipated risk to participang is the possibiliry of their identities being disclosed.
However, I
will take the proper prccautions to avoid this risk. Your name will not be used inLy rcport. In the
evenr
of wanting to use a direct quote from you on a wrinen report, I will obtain yo* .ptroval bcfore
using it.
ln the event that you answer the section I of the survey ("Perception of New Tcach.L"1, the name
of your
school will not be used in any report. I will aggregate the dau by school disricts, not
by school building.
The benefits to participation: You will receive paymenr of $25.00 (twenty-{ive dollars) right
after I have
received back the survey completed by you. You are asked ro rcturn this survey
by Wednesday, April 15,
1998. You will receive this moneEry compensation even if you don't completely fill-out
the survey. If
you decide to panicipate as an intcruiewee, you will rcceive an additional payment
of $30.00 (thrny

dollan) for a thirty to forty-five minurcs of personal inrcrview with me, pltu daycare erpenses (if needed)
right after thc inrcrview. lnterviews will be audiotaped only with yor:r cotrscnt (plcase, see "Statement of
Conseot to be Audiotaped" on

pJ).

Confidcrtirlity:
The rtcords ofthis strrdy will bc kcpt privarc. ln any sort of rcport I might publish, I will not include any
information that will make it possiblc to idcntiff you. Agaiq your namc will not be used in ury report. Ir
the evcnt of wanting to use a direa quote from you on a wriuen rcporL I will obtain your approval before
using it
Research rccords will be kcpt in a locked
rcsearcher will havc acccss to the records.

file until the snrdy is concluded (June of t99E). Only the

Voluntery Naturc of thc Study:
Your decision whcdter or not to participarc will not affcct your curreut or future relations with Augsbgrg
College or your school disria sPonsor. If you decidc to participatc, you are free to withdraw at any timl
without affccting those rrlationships.
Whem you complcrc and rctunn dte euclosed survey, this is considercd implicd coruient to participatc
in the
shldy as a surucyce- If you decide to participate further in the study as an intcrviewee but don't ryant to
bc
audiotaped, you will have to complctc and sign only the *starsment of Consefit for Interyiewees."
If you
want to participate in the study as 8n intcrvicwec and want to be audiotaped, plcase sign both
statcmcn6
(the "statemcnt of Consent for Inrcrvier,vccs" and the *statement of Conscnt
to be Audioaped.). Whcn
you consctrt to participate in the snrdy as a suveyee and/or as an interviewce, tlis
is considcrcd implied
consEnt to use your srudcnt records.

Steteuent of Conscnt for Interviewecs:

I have read the above information. I have asked questions and have received answcr5.
panicipate in the snrdy as an interviewee.
Name of Participant:
Telephone Numbe(s ) where participanr prefers to be contafied:
Good time(s) to be called at thc above phone numbc(s):

Signanre of Participanr
Signature of

lavestigator

Date
Date

I

consent to

Statement of Consent to be Audiotaped:

I have read the above information. I have asked questions and have received answers.
participate in the study as an interviewee and to be audiotaped during the interview.

I consent to

Name of Participant:
Signature of

Participffit

Date
Date

You will be given a copy of this form to keep for your records.

Note: This study has received approval for the use of human subjects in research by the Augshurg
College Institutional Review Board (IRB). The IRB approvat number is 97-37-03.

An Assessment of the Augsburg College Teachers of Color Program
SURVEY QUESTIONNAIRE
Please respond to this survey as completely as you can and retum it by Wednesday,

April 15, 1998.

A. Personal Data:
1

J
5

N ame
2. Sex:
Age:
4. EthniclRacial Background:
Current and hevious Occupations: (Start from most current)

_

B. Relationship to the Program:

l.

a.) Status: Are you a...

Current participant of the Teachers of Color program?
Past participant of the program, but not a graduate?

Graduate of the

program?_If

so, when did you

b.) Major: what is/was your major in this teacher licensure

program?:_

c.) School District Sponsor: Who is/was your school district

2. If you are a past participant (but not a graduate), how long did you stay in the program, and
why did you leave it?

3.

If you are a curren t participant of the program, how long have you been in the programo and
what motivates you to stay in it?

C' Selection and Screening of Candidates to the Teachers of Color Program:

l. Did you find the
Yes

No

process of selection and screening of candidates to be appropriate?
I do not know
Explain:

2. Did you have previous experience with urban schools when you enter the program?
Explain:

Yes_ No_

3. What type of preparation and skills did you bring with you to the program?

4. What recommendations/ comments do you have for the College and/or your school district
sponsor about their selection and screening of candidates for the Program?

D. Professional and Pedagogical Studies (Curricutum):

l. Would you say that Augsburg College's professional and pedagogical studies (curriculum)
prepared you (or are preparing) you for:
a.) Understanding the special needs of urban schools?

Yes- No- E*plain'-

b.) Understanding the needs of children and youth in poverty?
Explain:

Yes_ No_

c.) Understanding the needs of children and youth of diverse cultural backgrounds?
Yes_ No_ Explain:

d.) Understanding the needs of children and youth with handicapping conditions?

Yes- No-

E*plain,-

e.) Understanding institutional forms of discrimination (such as racism, sexism,
classicism) and their affects on the lives of students? yes
No

Explain:

-,

2

f.) Understanding how to maintain high and appropriate expectations for achievement of all
students?

Yes_ No_

Explain:

g.) Adjusting and accommodating varied leaming styles?
Explain:

Yes

No

h.) Communicating effectively with families in making educational decisions?

Yes_ No_ Explain:_

i.) Using family resources to support learning?
Explain:

j.) Using community

Yes_ No_

resources to support learning?

Explain:

Yes_

No

k.) Creating and modeling an environment that is: supportive to learning/provides a
sense of community?
Explain:

yes_ No_

2. What recommendations/comments do you have for the College about its professional and
pedagogical studies (curriculum) area ?

E. Relationships/Comm unications:

l.

Would you describe your re lationships with the col lege' s personnel (adm inistrators, facu lty,
and staff) as positive? Y es
No
Explain

3

2. Would you describe yow relationships with your school district sponsor's personnel
positive? Yes_ No_
Explain:

as

3. Do you think th at the college's personnel uses ways of communication that encourage
participation from students in the program? Yes_ No_
Explain:

4. Do you think that your school district sponsor's personnel use ways of communication that
encourage participation from students in the program? Yes
No
Explain:

5. What recommendations/comments do you have for the College and your school district
sponsor in their relationship/communication area?

F. Mentoring Opportunities:

l. Do you have (or have you

had) a mentor at Augsburg College?

If the answer to this question is yes, how

yes

No

does (did) this influence you ,)

2. Do you have (or have you had) a mentor at your school district sponsor?
If the answer to this question is yes, how does (did) this influence you ?

yes

No

3. If you haven't had a mentor at either the Col lege or your school disrrict sponsor, do you think
that having a mentor could help you? yes
No
Explain

4. What recommendations/comments do you have f'or the College and/or your school district
sponsor about their mentorship area?

4

G. Collaborative Partnerships

l. Would you describe
as

positive? Yes

:

the relationships between Augsburg college and local school districts

No

Explain:

2. Would you describe the relationships benveen Augs burg College and surrounding communities
as positive? Yes
No
Explain:

3. Have you learned of any rype
local school districts? Yes

of partnerships/col laborations going
No

on between the College and

Explain:

4. Do you know of any partnerships/collaborations taking place between the College and other
local communities?
No

Explain:_

Yes

5. What recommendations/comments do you have for the College about its parherships/
collaborations with school districts and others local communities?

H. Student-Teaching Experience:
Answer the following five questions only if you did your student-teaching while in the Teachers
of Color
Program:

l. Would
Yes

you describe your student-teaching as a positive/benefi
No
Explain:

c

ial experience?

2. Did you receive the support needed to have a successful student-teaching?

Yes_ No_ Explain:_

5

3. Did you receive the guidance needed to have a successful student- teaching?
Yes
No
Explain:

4. Did this experience help you prepare to be an effective urban teacher?

Yes_ No_

Explain:_

5. What recommendations/comments

program ,l

do you have for the College about its student-teaching

I. Perception of New Teachers:
Answer the following seven questions only if you have graduated from the Teachers of Color program and
are curently teaching at a urban school:

l. what is the name of the school

you are currently teaching?

_

2. Does this school belong to the school distict that sponsored you in the Teachers of Color
Program ? Yes
No
If the answer to this question is no, why aren't you teaching at a
school within your school

disrict sponsor?

3. Do you find a supportive environment at the school you are currently teaching? Yes
Explain:

No

4. Do you feel supported by your peers w hen you express concerns regarding school policies and
practices? Yes_ No_
Explain:

5. Do you feel supported by your administrators when you express concerns regarding school
policies and practices? Yes_ No_ Exp lain:

6

6. Do you see that students' families are included in the educational decisions at your school?

Yes_ No_

Explain:

7. What recommendations/comments
development of its teachers?

do you have for your school about the retention and

TIIANK YOU FOR TAKING THE TIME TO ANSWER THIS SURVEY.
GOOD LUCK IN YOUR PURSUITSITI
Note: I will send your payment of $25.00 (twenty-five dollars) in the form of a personal check
your sunyey back.

7

as soon es

I

receive
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